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	Following the Code: Applying School Action and School Action Plus

(With reference to Birmingham’s CRISP system, ‘High Focus Review’ procedures and delegation approach)
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Introduction

What is this guidance for ?

· To re-affirm the advice of the Special Educational Needs Code of Practice (2002) (‘The Code’) concerning action to meet special needs in schools

· To describe how this work links with the SEN ‘Audit’ process for funding 

· To describe how the CRISP (Criteria for Special Provision) process is used alongside School Action and School Action Plus

· To describe good use of the ‘High Focus’ period of School Action Plus 

· To describe the relationship with delegated funding and ‘Statementing’

The guidance is intended to help schools and support services carry out the processes and to help others to understand how it works. 

Who is it for ?

The advice here is offered to Birmingham schools and schools educating pupils for whom Birmingham is the responsible authority. It is also available to any interested party through purchasable hard copy and on the handbook web pages.

Guidance to readers- links

This guidance adds to the content of the SEN Code of Practice (The Code) and the SEN Toolkit (The Toolkit). It looks to clarify some matters and describe the adaptations recommended for use with Birmingham pupils.

The Code of Practice and The Toolkit are both available from DFEE Publications (0845 602 2260) or through the department’s website at: http://www.dfes.gov.uk/
In addition reference is made to Birmingham’s CRISP materials and the local SEN Audit. Information on these is routinely sent to schools and can also be accessed through the Website Handbook : http://www.bgfl.org/services/crisp/default.htm
Readers are also recommended to consult the ‘virtual’ Handbook where further regularly updated information will be available. These include suggested Forms to back these procedures and guidance on other related matters including writing a Proposed Provision Plan. http://www.bgfl.org/put in the right address here
This guidance has been updated to reflect the publication of ‘Removing Barriers to Achievement’ (DfES 2004) and the partial ‘delegation’ of funding for Statements in mainstream schools in Birmingham started in April 2005. (‘Delegation’ means providing schools with a level of funding in their annual budgets to meet the needs of pupils who previously would have needed a Statement.)

http://www.teachernet.gov.uk/wholeschool/sen/senstrategy/
Feedback

Feedback on this guidance is welcomed and where changes are indicated the version on the Website will be updated. Email to senhandbook@newcode.org.uk
School Action and School Action Plus

Background

The Code describes a graduated approach to meeting educational needs of pupils (called ‘Strands of Action’ in the SEN Toolkit). All pupils are covered by this description ranging from those with the general needs for a well delivered broad and balanced education to those with very different and special educational needs. 

The description is to be found in chapter 5  for Primary Phase and chapter 6  for Secondary Phase.

Note: Since the publication of the Code of Practice and the toolkit  the DfES has published “Removing Barriers to Achievement” in which the advice of the Code and toolkit was updated in respect of IEPs: 

“..many schools feel they must keep elaborate IEPs, sometimes as a result of the policy of the local authority. There is no statutory requirement for schools to prepare separate IEPs for all pupils with SEN as long as they have sound arrangements for monitoring their progress in conjunction with the child and their parents.” (Page 23)

This guidance seeks to provide a description of such ‘sound arrangements’.

Working with needs before School Action

The work done by a school before School Action is emphasised in The Code. The Code does not imply that as the needs become greater there is a increase in quality of the provision made- the action at every level should be of the best possible quality. 

The Code describes how schools can seek to meet the needs of individual pupils in all activities as part of their day to day delivery of the curriculum to all pupils. (Code 5:37-5:42, 6:41-6:49) Further indication of the nature of provision that might be made before School Action can be gained from the CRISP provision examples at Band 1.

Deciding whether to offer support at School Action

School Action is deemed necessary when the school has evidence that the current rates of progress of a pupil are inadequate. This will require a judgement by staff about what level of progress it is reasonable to expect for that particular child. Paragraphs 5:42 and 6:49 of The Code (repeated in Section 5 of the Toolkit) give indicators about what could be considered as adequate progress. 

To further assist schools in Birmingham the CRISP assessment items and the Audit descriptors may be used to assist in making decisions about whether to commence School Action. School Action is equivalent to Band 2 provision on a number of CRISP ‘threads’ (see the section on CRISP for more information) so CRISP assessment items can be used to judge whether School Action is needed. 

Supporting at School Action

The code emphasises that School Action means making provision which is additional to or different from that provided as part of the school’s usual differentiated curriculum delivery.

General guidance on supporting at School Action is given in The Code (5:43-5:53, 6:50-6:60). The Toolkit gives further information about writing Individual Education Plans (IEPs) and supporting at School Action and School Action Plus in sections 5 and 6.

Supporting at School Action suggests that a pupil is at Band 2 (on average) of CRISP or the SEN Audit. Using the CRISP provision descriptors will help schools in deciding on targets and provision to be made at this level. 

Records should be made of School Action. ‘Common’ Forms for doing so are available in the Handbook as recommended by the Code (5:24, 6:26). These ‘local’ forms ensure that issues that should be considered are considered and that records made in one setting can be easily understood in another.

The 2001 Code differed from the first Code (1994) in its emphasis on parent and pupil participation. From the time of starting School Action parents should be fully involved, and chapters 5 and 6 of The Code make this clear. But schools must also have regard paragraphs 3:6 to 3:17 on guidance about pupil participation (see also The Toolkit Section 4). This is important, as a reading of  chapters 5 and 6 alone might suggest that pupils need not be consulted about what is planned to be done for them (see, for example, paragraphs 3:7 and 5:47). 

The Toolkit Section 5: “Managing Individual Education Plans” has clear advice on the purpose, writing and management of IEPs. At School Action pupils will need IEPs that are manageable by the school and this can include adopting ‘Group Education Plans’ as described in the Toolkit. However, the wording of the Toolkit and the Code does not suggest that use of a Group Education Plan absolves the school of any responsibility to make and support IEPs for all pupils at School Action, or at least to make ‘sound arrangements for monitoring their progress’. Targets from a Group plan may be incorporated into IEPs.

School Action intervention has not changed substantially from that of the 1994 Code’s ‘Stage 2’. Experienced Special Educational Needs Coordinators (SENCos) can use their previous knowledge and training to guide current work, taking the changes in the new Code into account. 

While the new Code also points out  that Support Services’ assistance is expected at School Action Plus, it also makes it clear that they may be involved earlier. SENCos should take the opportunity to consult with support services where there are issues around application of School Action interventions.

The indicative minimum additional adult support time for pupils at School Action in Birmingham remains at 30 minutes per week (as it was for Stage 2 of the previous Code). However, this time may be made up through a variety of approaches from individual work  to smaller group work. For example, all pupils in a group of 5 working for half an hour a day would be receiving the indicated level of additional time. How this is organised  will depend on the needs of each pupil, but in general schools should follow the advice of the Code to make such work as close to the ordinary provision for pupils as possible – usually in the normal classroom. If the pupil’s needs are such that direct provision of extra adult resource is not appropriate, or only partly appropriate, schools may use other kinds of provision of equivalent value in place of the ‘adult time’ calculation.

Deciding whether to offer support at School Action Plus

The Code’s guidance on triggering School Action Plus (5:56 and 6:64) is about the lack of progress under School Action. Schools must have regard to this advice and should not move to School Action Plus without having made provision at School Action unless there are exceptional reasons for doing so. Such reasons will be similar to those described in Section 10(a) of the Birmingham City Council “Criteria for Statutory Assessment”  (available through the handbook Website: http://www.bgfl.org/services/special/files/sacrit.pdf).

CRISP and the SEN Audit can help in judging the level of need of the pupil against the decision to trigger School Action Plus. Band 3 is equivalent to the level of need implied by School Action Plus. But schools should use their judgement here – the ‘progress history’ of the pupil is essential in judging whether this assessment refers to a position which is static, getting better or getting worse. 

Supporting at School Action Plus
The description of School Action Plus in The Code (5:54-5:61 and 6:62-6:69) is very similar in to the previous Code’s Stage 3 with increased emphasis on parental and pupil participation. Many of the skills that SENCos and support services had built up under the previous Code will be of benefit in designing and implementing School Action Plus support. 

IEPs for pupils at School Action Plus will not differ in quality or style from those at School Action. The handbook provides single masters for IEPs to cover both (and indeed for use with pupils with Statements). However, where needs are high, especially for pupils whose provision is provided through the planned ‘delegated funding’ arrangements, schools may use annual Provision Plans to provide an overview and continuity to IEPs. In such cases the IEPs are likely to be simpler notes of current activities towards the objectives of the Provision Plan, to be reviewed informally as needed.

The information on IEPs and provision given in The Toolkit in sections 5 and 6 covers both School Action and School Action Plus.

The key difference is the expectation of the involvement of external Support Services at School Action Plus.  Which should be involved cannot be specified as judgement will depend on the pupil’s individual circumstances. But schools can always consult with any of the LEA’s support services about whom they should involve.

At the present  LEA Educational Psychologists visit all Birmingham LEA Schools on a regular basis and can be consulted about possible involvement at School Action Plus. In general their involvement at this point is likely to be on a consultation basis unless ‘High Focus’ School Action (see below) is being considered.

The CRISP process can help in two clear ways. The provision statements at Band 3 can give an indication of the level of support expected at School Action Plus. If the school makes its own assessment of the pupil using CRISP (highly recommended), the areas of concern (‘Threads’) can also indicate which support services are relevant to a particular pupil.

Table 1 (on the next page) indicates the four areas of need described in Chapter 7 of the Code of Practice, the rough equivalent CRISP threads and the support services the school might possibly consult and involve. 

The current indicative minimum additional adult time for pupils at School Action Plus in Birmingham remains at 50 minutes per week (as it was for Stage 3 of the previous Code). However, this time may be made up through a variety of approaches from individual work to smaller group work. For example, all pupils in a group of 5 working for fifty minutes a day would be receiving the indicated level of additional time. How this is organised will depend on the needs of the pupil but in general schools should follow the advice of the Code to make such work as close to the ordinary provision for pupils as possible – usually in the normal classroom. 

Table 1: Code of Practice descriptors, CRISP threads and relevant support services

	Code of Practice
	CRISP Threads
	Possible Support Services

	Cognition and learning
	1 Curriculum access
	Specialist teachers (e.g. Pupil and School Support,  Visiting Teachers), Educational Psychologists

	
	2. Curriculum Plans
	

	
	3. Organisation of teaching group
	

	
	4. Learning Activities
	

	
	5. Assessment (inc. the student’s contribution)
	Specialist teachers, Educational Psychologists

	
	6. Concentration skills 
	Specialist teachers, Framework for Intervention, Behaviour Support, Educational Psychologists

	
	18.Post 16 Curriculum (for older students)
	Specialist teachers, Connexions

	Communication and interaction 

Behaviour, emotional and social development
	7. Understanding language
	Specialist speech and language teachers, Speech and Language therapists, Teachers for pupils with social communication difficulties (Visiting Teachers), Educational Psychologists. PSS

	
	8. Using language
	

	
	9. Interpersonal skills (with students)
	Framework for Intervention support, Behaviour Support, Educational Psychologists, Teachers for pupils with social communication difficulties.

	
	10. Interpersonal skills (with adults)
	

	
	11. Personal, social, emotional and behavioural education
	Framework for Intervention support, Behaviour Support, CAMHS services, Educational Psychologists, Social Services

	Sensory and/or physical
	12. Management of personal, health and medical care
	Outreach Services for children with Physical Needs, Physiotherapists, Occupational therapists, School medical services

	
	13. Sensory development
	Specialist teachers in hearing or vision (e.g. Visiting Teachers)

	
	14. Fine Motor / hand function
	Outreach for children with Physical Needs, Physiotherapists, Occupational therapists

	
	15. Gross Motor and mobility skills
	

	No specific Code of Practice descriptor
	16. Partnership with parents
	Education Welfare, CAMHS, Social Services

	
	17. Use of recreational time
	Framework for Intervention support, Behaviour Support 


Notes:

· This table is indicative only – each pupil’s need should be judged separately

· Naming a support service in this table does not guarantee that that service will agree to become involved with any particular pupil

· Framework for Intervention support is usually available through, Behaviour Support, Educational Psychology and The Framework Agency

· The names and provision of support services may be subject to change – this table will be updated in its Website version should this occur.
(If the pupil’s needs are such that direct provision of extra adult resource is not appropriate, or only partly appropriate, schools may use other kinds of provision of equivalent value in place of the ‘adult time’ calculation.)

In the future it is expected that some funding made available through Statements at present will be delegated  to schools. Some pupils will not have Statements, but will  have levels of need at present within the ‘statementing range’ (that is; assessed at CRISP Band 4 and  above). They will have their needs met at School Action Plus, but will require provision to meet their needs which will exceed the present indicative amount for School Action Plus. CRISP provision descriptors and funding levels will provide schools with guidance on the level of provision required.


Using CRISP with School Action and School Action Plus

About CRISP

CRISP provides a method for matching children's special educational needs to provision. 

A record is made of the level of difficulty (referred to as bands 1 to 6) that best describes a child on 18 special educational themes (referred to as threads). This record is not a comprehensive description of the pupil. but an indication of  level of need. It provides a common basis for levels of provision, and pointers towards detailed planning and programming.

The CRISP materials include example case descriptions for each school year and for each thread to guide those making assessments. 

The assessment items on CRISP Bands 2 and 3 threads which deal with learning are equivalent to the criteria for the SEN Audit process.

When to assess with CRISP

CRISP Assessments are made through gathering information that would be gained routinely through working with children at School Action and School Action Plus. This information is transferred to the ‘best fit’ Band for each of the threads. 

The process of placing pupils on Bands can be done by the school alone, but is more reliable through consultation with other people including parents/carers, the pupil and members of support services and agencies. Of course it is essential to record who was involved in agreeing a CRISP Assessment Record.

Full CRISP Assessments should have clear supporting evidence (and the latest assessment forms have space for this to be noted). It can be useful to complete a form on the basis of the best available knowledge but such assessments are best regarded as provisional or ‘pencilled’ Assessments. One purpose of doing this would be to guide the gaining of evidence to substantiate or modify provisional judgements.

This means that CRISP Assessments may be done at any time. It makes some sense for schools to do this from time to time with pupils at School Action Plus and occasionally with pupils at School Action. The results can be helpful in giving an overall indication of level of need at any particular time which can be used to compare with previous assessments and to guide the school’s level of provision.

CRISP Assessments are an essential indicator in judging whether a pupil’s need is greater than provided for through the resources normally available to the school through the SEN component of the core budget, the Additional Educational Needs element and the Audit payments. (For more detail see the Criteria for Statutory Assessment (version 3, September 2002 : http://www.bgfl.org/services/special/files/sacrit.pdf)).

All records of CRISP assessments should be kept with the pupil’s records and through the CRISP software made available to all Birmingham Schools.

School Action Plus with ‘High Focus’ , delegated funding and requests for Statutory Assessment

Relationship of this guidance to Criteria for Statutory Assessment

This guidance should be read in conjunction with the Criteria for Statutory Assessment (3rd Edition, September 2002) which is the LEA’s core position on making decisions to go ahead with Statutory Assessment of a pupil’s Special Educational Needs under the Education Act,1996.

The information that follows is intended as a practical guide to the process of High Focus School Action Plus – the Criteria remain as an account of the LEA’s requirements.

With delegation of some of the funding that previously was attached to Statements, schools may still decide to use the good practice of High Focus mechanism to guide multi-agency working and planning for provision even if there is no need to request Statutory Assessment. By doing so, schools can be reassured that they will be adopting a robust, well-tried and fair process which will be able to stand the scrutiny of any auditing process. 

Deciding to move to High Focus

A School Action plus review may conclude that:

· having used CRISP as a measure of need based on the available evidence the result shows that the pupil is rated as being at Band 4 or higher on one or more Threads, and

· appropriate provision at School Action and School Action Plus has been made, but
· progress is not satisfactory.

In such a case, the result of the review can be to carry out a period of School Action Plus which will focus on a four key questions:

1. Is the CRISP Assessment fully supported by all possible evidence ?

2. Is there more appropriate provision that can be made at School Action Plus ?

3. Can the pupil as a consequence progress satisfactorily ?

4. If more resource is indicated how might it be used to improve progress ?

These same key questions are implied in all School Action Plus arrangements, but the extra focus that they are given at this time leads to the name we are using in Birmingham; High Focus School Action Plus. 

Setting up a High Focus School Action Plus Individual Education Plan

IEPs are required for all School Action and School Action Plus interventions. They will characteristically include targets for the pupil setting out:

· ‘what’ should be taught

· ‘how’ it should be taught

· ‘how often’ it should be taught

· how progress will be assessed

At High Focus the IEP will include such pupil targets. But as well, it will include supplementary information about all the plans made to answer the four key questions. 

How the High Focus period will be used to answer these questions will vary according to the pupil’s needs. The ‘pencilled’ CRISP assessment is the key to planning action: action should be focussed on CRISP Threads assessed at 3/4 and above. Table 2 (on the next page) indicates appropriate actions following from the CRISP assessment.

Table 2: Areas of action during a High Focus School Action Plus review period 

	Code of Practice descriptors
	CRISP Threads
	Type of actions/information by end of High Focus period1 


	Needed in all cases

	Cognition and learning
	1. Curriculum access
	· Get detailed NC and other measures of attainment

· Measure progress over time in key subjects
	All these Threads: Develop recommendations for future approaches 
	· IEPs and reviews over last 12 months

· Views of pupil2
· Record of pupil involvement2
· Views of parents (carers)3
· Record of parental (carer) involvement

· NC levels across the curriculum (TA and/or SATs)

· Attendance record

	
	2. Curriculum Plans


	· Check steps sizes in Targets are appropriate
	
	

	
	3. Organisation of teaching group
	· Get accounts of working in different group sizes/ progress made /relationships
	
	

	
	4. Learning Activities
	· Record of approaches used

· Progress over time related to enhanced approaches

· Record preferred learning activities/ styles
	
	

	
	5. Assessment (inc. the student’s contribution)
	· Record detail of assessment approaches used and effectiveness

· Try enhanced approaches
	
	

	
	6. Concentration skills 
	· Record approaches used (including environmental)

· Measure of time concentrating on various tasks/ in response to particular approaches 

· Record comparisons with peers
	
	

	
	18.Post 16 Curriculum (for older students)
	· Detail post 18 curricular need and reasons
	
	

	Communication and interaction 

Behaviour, emotional and social development
	7. Understanding language
	· Get examples of levels of understanding of instructions, stories, vocabulary

· Record specific programmes/ approaches used and progress made
	
	

	
	8. Using language
	· Measure language used in different contexts / on different tasks

· Record specific programmes/ approaches used and progress made
	
	

	
	9. Interpersonal skills (with students)
	· Record environmental changes made and effects

· Record individual/group methods used to improve skills 

· Record progress and effectiveness related to each method through baselining and re-testing 
	
	

	
	10. Interpersonal skills (with adults)
	
	
	

	
	11. Personal, social, emotional and behavioural education
	
	
	

	Sensory and/or physical
	12. Management of personal, health and medical care
	· Describe approaches and resources used/tried and effectiveness

· Develop  recommendations and reasons for needing further resources
	

	
	13. Sensory development
	
	

	
	14. Fine Motor / hand function
	
	

	
	15. Gross Motor and mobility skills
	
	

	No specific CoP Practice descriptor
	16. Partnership with parents
	· Describe approaches used and effectiveness

· Develop recommendations and reasons for needing further resources
	

	
	17. Use of recreational time
	· Describe approaches used and effectiveness

· Develop recommendations and reasons for needing further resources
	


Notes on this table are on the following page: 
1. These answers/information only needed where the CRISP record shows a significant concern – usually Band 3/4  and higher. All the information does not have to be gained during the High Focus period – much may come from previous School Action plus interventions. But by the end of the HF the information needs to have been collated.

2. According to the age and understanding of the pupil. In addition to any ‘own account’ the pupil can give, there should be indication of relevant observations of:

· likes/dislikes 

· favourite activities and rewards

· general approach to school/ class/ curriculum

· relationship with peers etc.

stating sources (parents, teachers, support workers etc).
3. Where contact has been impossible or very difficult an account should be kept of attempts made to gain parental/carer views. 
While the SENCo has the responsibility for coordinating this work these questions are not for the school alone. The plan to find answers to them should involve all the appropriate parties including (as appropriate):

· The pupil

· The parent/carers

· The class teacher and any assistant(s)

· The SENCo

· Appropriate Support Service personnel (see table above)

· The school’s Educational Psychologist

· External Agencies

Who will be involved will be guided primarily by the ‘pencilled’ CRISP Assessment completed at or after the last School Action Plus Review, but will still call for judgment on the part of the SENCo. While these procedures are being developed the school’s Educational Psychologist will probably be involved in supporting the SENCo to some extent, and if needed they could be available for consultation on who else should be included.
Parents/carers must be as fully involved as possible. It is important that they understand the process and that they treated as partners in meeting their children’s needs. At this point, they should know how delegation works so that they have an idea of the possible outcomes of the High Focus period.  In particular parents should know from the outset that the result of is likely to be that their child will continue receiving School Action Plus rather than go forward for Statutory Assessment, though the school may later receive a greater share of delegated monies.

The role of each person will depend on what key issues the CRISP Assessment identifies.  The planned activities should be manageable and carried out by the person best placed to do so.  As far as possible roles should not be duplicated – for example there is no great merit in the SENCo, the Pupil and School  Support teacher and the Educational Psychologist all conducting reading tests. However, there can be more than one person looking at an issue from different perspectives.

It is unlikely that the supplementary work can be arranged with all the contributors present; it is much more likely that it will be arranged through successive consultations between the SENCo and the others.

Some of the additional work may involve external support workers/teachers teaching the pupil directly (rather than assessing or gaining information). If so, such work should be integrated with the ‘normal’ IEP targets set for the pupil, i.e. it should not duplicate or contradict.

Table 3: Possible roles at High Focus School Action Plus working with a pupil with some learning difficulties but no other known significant problems 

	Who
	What
	To help answer ‘Key’ Question(s)- 

	Pupil
	With help keeps a record of what part of school work (s)he likes best, what is most helpful, where (s)he feels most progress is made, what is most difficult

Fills in own histograms based on precision teaching scores
	2,4

1,3

	Parents/carers
	Agrees to practise key words to supplement one of the targets

Discusses school work  with their child once a week and keep a note of important  issues / successes etc
	2

2,4

	Class teacher
	Looks for any areas of improvement in the learning environment to help the pupil

Gains examples of the pupil’s written work with a note of the date and context in which it was produced

Assesses and keeps a record of the pupil’s performance in the wider curriculum over the High Focus period 
	2,4

1,3

1,3,4

	Classroom assistant/ LSA
	Carries out small group daily testing and direct instruction under guidance of Class Teacher and Pupil and School  Support Teacher
	1,2,3,4

	SENCo
	Ensures that any other area of possible concern is checked (e.g. hearing/vision)

Monitors the pupil’s targets
	1

1,2,3,4

	Pupil and School Support Teacher
	Assesses levels of phonic skills, key word reading, spelling, sequencing of words in sentences, basic computational skills

Works on developing phonic skills through daily programme for pupil (and 3 others) of precision teaching and direct instruction – carried out directly once a week  with the classroom assistant and by the CA on other days. 
	1

1,2,3,4

	Educational Psychologist
	Observes the pupil in class to look at learning behaviour, relationships with teacher and other pupils and to offer any view on modification to the learning environment.

Interviews the pupil to assess use and understanding of language and  explore preferred learning styles and contexts
	1,2,4

2,4


Everyone’s planned involvement in answering the four key questions should be recorded as part of the High Focus IEP. 

For all the professionals involved the key issue is evidence. While all contributors may have views about the pupil’s needs, progress and provision, they should be ready at the review to provide substantiation for these. Planning for the extra activities to be included in High Focus IEPs should be guided by this need for evidence; to be gained through observation, assessment through teaching (ATT), and interview. 

This means that if some of the views about the pupil at the start of the High Focus period are based on conjecture or shaky evidence, it is important that the IEP includes the means to gain good evidence to confirm or modify such views. This is particularly important in areas of need where judgements can be very emotive – for example behaviour, emotional and social development.

It will not always be possible or an efficient use of resources for all persons involved to meet up to agree the whole IEP once drafted. But there is a need for everyone to know what is being done for the pupil so that their own role is as clear as possible. Therefore, it is good practice for the SENCo to circulate the full IEP to all those involved rather than just their part of the plan. Everyone will then be in a position to assist the SENCo in her/his responsibility to ensure that the four key questions are fully answered.

It is worth noting that good planning of the High Focus IEP will produce huge dividends later when it is reviewed and when any  Proposed Provision Plan is produced. In addition, if the information gained throughout this period is comprehensive and properly evidenced, it is unlikely that more information will be needed, if it comes to writing a Statement.. This will mean that the LEA will not require additional information from the school and support services in order to complete the assessment

Review of a High Focus Individual Education Plan

The review of a well-constructed High Focus IEP should be very straightforward. The aim of the plan was to gain information to answer the key questions and so the focus of the review will be a modification of those same questions:

· What Is the current CRISP Assessment and supporting evidence ?

· Has all appropriate provision that could be made at School Action Plus been made ?

· Has the pupil as a consequence progressed satisfactorily ?

· How might extra resource (based on CRISP assessment) be used to improve progress ?

Decisions will be made on the basis of these questions so it makes sense to use them as a logical sequence for an agenda. An example of this might be:

· Welcome and introductions

· Purpose of the review / explanations

· Review of IEP Targets and supplementary actions

· Current CRISP Assessment 

· Progress made against current provision

· Changes / enhancements needed for provision

· Views of parents and pupils

· Arrangements for formulating a Proposed Provision Plan (if needed)

· Any other matters (e.g. non-educational provision) 

· New review date

The information gained at each point will affect what is done next in the meeting. A diagram can show how this might work

[image: image2.emf]
Diagram: Questions and their resulting actions at a High Focus Review

Taking these questions one by one:

The evidence to back up a new CRISP assessment will come from the reports based on those actions from the IEP which were aimed at gaining the information. In the example from the table above those reports would come from the class teacher, the classroom assistant, the SENCo, the Pupil and School  Support Teacher and the Educational Psychologist.

 If the CRISP assessment shows the needs of the pupil are within bands that are funded through delegated budgets, there should be no need for request for Statutory Assessment. The review should be completed, however, to ensure that a clear plan is made to provide for the pupil. Annual Plans, such as a Provision Plan are recommended for use – see below. 

However, if there is concern that the evidence is not solid, or that the pupil’s needs might not be stable, the Review might decide on a further period of High Focus School Action. 

Similarly, if what evidence exists points to the pupil having needs higher than Band 3 on any Thread, but that evidence is not reliable (for example the assessments have not been carried out for some reason), the usual course of action would be to renew the High Focus period in order to gain the evidence.

The provision made should be discussed to ensure that it has been carried out effectively. This is important because of the need to answer the next question about the pupil’s progress accurately. If all the appropriate provision has not been made, or the High Focus period has shown that a different approach may be far more effective, the pupil’s current CRISP assessment may be temporarily higher than it should be.

If the pupil has made satisfactory progress the High Focus period should be seen as a successful intervention in itself. It is at this point that the review decides upon whether the provision will be made: 

· through the school’s own resources (delegated provision)

· through a request for Statutory Assessment because the agreed CRISP profile shows elements that are not delegated

The Review can then consider what the future nature of provision should be. This agenda item is required whether or not the decision has been made to go ahead with request for Statutory Assessment – since the pupil will need planned future provision in either case. Guidance from those involved in the review will help those who will go on to produce the Annual Provision Plan. If a request for Statutory Assessment is to be made, the plan will be a Proposed Provision Plan until it is confirmed by the Statement.

At this point the Review should ask for any further views, or restatement of views from the parents/carers and pupil. This is particularly important to ensure that all views are included in record of the review. At the same time the Review can check that the parents/carers and pupil understand fully the nature of the conclusions reached so far, and the likely decisions which will follow. Good practice here will reassure and help to avoid confusion and  misconceptions.

After the decisions are made, the Review may well wish to record a ‘who will do what?’ schedule to ensure that the decisions are acted upon efficiently, and everyone is clear what they area expect to do. 

The (Proposed) Provision Plan will be written by the school, calling on assistance from other participants in the Review as appropriate to the complexity of the child’s needs. In addition, the review should consider and record what action will be taken to meet the pupil’s needs during any period of Statutory Procedures.

Where Statutory Assessment is to be requested the Review should especially consider whether there are other factors that it would wish the LEA to include on the Statement. Particularly this could include needs for services or provision related to education normally provided by Health or Social Services. If representatives of the relevant Services have contributed directly to the Review such recommendations may be quite detailed and certain. Where such involvement has not been possible the Review should give what indication of need it can. It should also note a recommendation to the LEA where it feels that more information should be sought.

Where there is no request for Statutory Assessment the review should still consider such additional needs, plan for their provision and record them. The agreed CRISP record should be formally logged by the school (at the time of writing this means that the CRISP record should be exported to the LEA database).

Notes on running a Review meeting

It may not be possible to have all parties to the IEP at the High Focus Review meeting but SENCos should attempt to include as many as possible. Certainly it is important for the parent to be there and key support service workers will be able to assist by their presence. 

It makes sense for the SENCo to ask those who cannot attend for notes, a letter or a report indicating their part in the High Focus IEP and the results. They should be reminded of the key questions that will be asked at the Review so that they can focus their contribution. The SENCo should let them know the outcome of the Review and invite any comments.

CRISP assessments and all decisions will need the backing of those involved in the IEP – or any reservations should be recorded and kept with the pupil’s records. In the case of Statutory Assessment, details of all reservations must be sent with the request. 

However, such differences of view are less likely when the IEP is well planned and properly carried out, and when the review concentrates on the evidence gained rather than unsubstantiated opinion. So while it is best for everyone to attend and discuss issues directly, early agreement and good planning will avoid potential conflict.

Lastly, the importance of keeping parents informed, involved and on engaged during this process cannot be emphasised enough. It is important that they understand what is happening and how this helps to meet their child’s needs, and how they are partners in what should be effective multi-disciplinary work. It is also important that they understand the commitment to meet their child’s needs whether carried out  through delegated provision or Statement.

The underlying principles of this process are very straightforward, and these should be communicated to involve and re-assure parents all along the way. They should also be assured that their legal rights are in no way affected by any of these procedures. 






� Legally the LEA must continue to ask for Advice. Where it is the case, schools, psychologists and doctors (and social services where relevant) will be able to simply confirm that all the relevant information has already been provided through this process, rather than having to repeat themselves. The LEA can then accept their previous submissions as Advice.
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