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This version of CRISP is based on the first edition but has been substantially re-written to take account of feedback following extensive use.  In particular there has been an attempt in the new edition to reduce some of the special educational jargon.   Criteria have also been written to reflect a more inclusive context.   Early Years criteria have been removed from this school edition and rewritten to form a separate (but linked) Foundation Stage CRISP.  The school edition CRISP covers Year 1 upwards. 

The other changes are:

· Larger format spread across two pages for ease of reading

· Updating to reflect changes in the curriculum

· Underpinning learning needs by explicit reference to the National Curriculum

· Augmenting National Curriculum targets by reference to P-levels

· The appendix of a glossary of terms used

· Minor changes to some of the thread names

The criteria in this 2nd edition of CRISP have been incorporated into the CRISP software (Version 4)

Not included in each thread is band 0.  Band 0 represents the level of provision available to students on any thread who have no special needs in relation to that thread.  A student who wears glasses and has no other visual impairment is likely to be assessed as band 0 on Thread 13: Sensory Development, for example.  Since band 0 represents the standard level of provision for all students, it was felt unnecessary to list this on each double page, even though users completing a CRISP profile are asked to indicate by selecting band 0 that a student has no particular needs on that thread.

This edition of CRISP replaces the red and green booklets.  The blue examples booklet is also being replaced by a new ring binder.  This will have examples for students for all school years between Y1 and Y11.  To complete the updating of materials, as mentioned above, a new version of the CRISP software has been developed (V4).

Finally I should like to thank all the teachers and other colleagues working with students with individual needs who have contributed so much to the re-drafting of these criteria.  This work is never ending, because the processes of teaching and learning never cease to develop.  This new generation of CRISP materials will continue to be reviewed and revised in the light of your experience as the user. As the assembler and editor, I am very much aware that these criteria are developed by the people who use them. They are, in that sense, your criteria and depend on you for their quality.

If you do have comments and suggestions for improvement, please let me know.  

Martin Powell

CRISP Manager

0121 303 1174

Many thanks to all those below who have worked towards this second edition of CRISP and apologies to anyone I’ve missed off the list.  I am also grateful to people who helped with the first edition, including colleagues in City of Coventry Education Department’s Dimensions development.
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	THREAD 1: CURRICULUM ACCESS

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Full access to the National Curriculum continuum.  Increased individual differentiation in whole class work to promote learning in all or some curriculum areas.
	Full access to the National Curriculum continuum. Individuals have learning targets specified within the IEP.
	Full access to the National Curriculum continuum. The objectives of the IEP are prioritised across all curriculum subjects and may require individual adaptation to whole class targets.

	staffing
	Staff able to differentiate their delivery to enable full access to the National Curriculum continuum for the individual.
	Staff able to design, deliver, monitor and modify IEPs, which enable full curricular access.
	Staff skilled in identifying specific curricular targets and addressing them as priorities in the delivery of other subjects as appropriate.

	resources
	Differentiated resources generally available within school appropriate to the student's stage of learning. 
	Differentiated resources generally available within school, appropriate to the student's stage of learning,  supported by planned teaching programmes designed to meet individual needs. 
	Resources designed to address specific needs, sometimes provided by external agencies.

	environment and facilities
	Simple changes to the ordinary classroom setting to support individual differentiation.
	Occasional access to alternative settings for specific aspects of curriculum delivery. 
	Access to alternative settings for specific aspects of curriculum delivery. 

	assessment
	Learns across all areas of the curriculum when lessons are differentiated for an individual so as to promote skills that enable curricular access.
	Learns across all areas of the curriculum when, in some subject areas, there is a focus on the IEP, which targets skills to promote full curricular access. Meets age related criteria for SEN Audit at Band 2.
	Learns across all areas of the curriculum when priority is given in nearly all subject areas to IEP targets, which focus on acquiring skills to promote curricular access. Meets age related criteria for SEN Audit at Band 3.


	THREAD 1: CURRICULUM ACCESS

	BAND 4
	BAND 5
	BAND 6

	Full access to the National Curriculum continuum.  Depth and balance may be adjusted in order to address a student’s priority special needs.
	Full access to the National Curriculum. Specifically identified specialised targets are addressed within subject areas to provide a relevant and realistic curriculum.
	The National Curriculum provides the context in which individual targets are identified that focus on the developmental needs of the student. 

	Staff skilled in curriculum design, retaining breadth and balance, while prioritising outcomes to be achieved.
	Staff skilled in delivering a range of specialised targets within a planned, relevant curriculum context.
	Staff skilled in the development and delivery of an individual age-appropriate educational programme referenced to the National Curriculum. 

	Specialised resources across all or some curricular areas, appropriately supported by external agencies including special schools and other specialised providers.
	 Materials designed to support the development of emergent targets leading towards or at the beginning of the National Curriculum. 
	Age-appropriate concrete objects of reference are used across all curriculum areas, such as a cup to support the concept of 'drink'.

	Access to alternative settings in order to deliver a full curriculum entitlement.
	Access to alternative settings in order to address SEN within a meaningful and realistic curriculum context.  
	Specialised facilities to allow for complex needs to be met within a meaningful and realistic curriculum context.  

	Follows the curriculum, with content reduced in all subjects or in those subject areas in which specific difficulties occur that have a major significance for access across the curriculum. Meets the age related CRISP criteria set out in the NC/P-level table at Band 4.
	Follows the curriculum with content significantly reduced across all subject areas. Meets the age related CRISP criteria set out in the NC/P-level table at Band 5.
	Encounters a range of learning experiences, linked to subject areas of the school curriculum, leading to the acquisition of some basic skills. Meets the age related CRISP criteria set out in the NC/P-level table at Band 6.


	THREAD 2: CURRICULUM PLANS

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Curriculum plans across all subjects have suggestions to promote access.  Staff incorporate these approaches and materials into their lesson planning to address individual needs.
	Lesson plans incorporate IEP targets for individual students into whole class teaching.  Curriculum plans across all subjects have extended suggestions of approaches and materials to enhance access.
	Curriculum plans in core subjects are used as a basis for more detailed IEPs. IEPs incorporate suggestions and strategies from external services to be delivered mainly within whole class teaching.

	staffing
	Staff are skilled at selecting appropriate methods and materials into their lesson plans to ensure access across the curriculum for students with individual needs. Skilled at responding to an audit of the learning environment.
	Staff are skilled at incorporating IEPs into whole class teaching and selecting approaches and materials from the school’s curriculum plans to promote access. Skilled at carrying out audit of the learning environment.
	Staff skilled at: planning IEPs and ensuring their delivery within whole class teaching; involving the student, parents / carers and external services in the planning of the IEP and in its review and liaising with other teachers of the student.

	resources
	The school refers to and uses the guidance available through the National Curriculum for promoting inclusion and curriculum access for students with individual needs. 
	The school maintains curriculum plans and materials designed to promote access for students with a variety of needs. These plans and materials are reviewed periodically through consultation with external services.
	Curriculum plans are written to promote access and provide a content and context for more detailed planning for the IEP. Staff may select knowledge, skills and understanding from an earlier key stage when appropriate. 

	environment and facilities
	The school reviews its access plan regularly.  Uses a teaching environment checklist to identify aspects for change to promote learning and positive behaviour. Uses the Standards for Inclusion.
	Staff ensure an optimal learning environment by means of a regular audit. Storage of materials that promote curriculum access is convenient for staff and students. The IEP and programme records are convenient for all staff working with the student to consult and make entries as appropriate.
	Staff have access to banks of targets and strategies from which to produce IEPs.  Flexible use of the teaching environment is planned to maximise the success of the IEP.  Rehearsal and consolidation of the IEP targets planned across all subject areas. 

	assessment
	Learns within whole class teaching with some individual differentiation.
	Learns when an IEP is incorporated into whole class curriculum planning.
	Learns when an IEP describes specific targets which are additional to whole class curriculum planning.


	THREAD 2: CURRICULUM PLANS

	BAND 4
	BAND 5
	BAND 6

	Core curriculum areas are planned in detail to incorporate specialised teaching approaches and finely graded assessment. Planning ensures core curriculum skills are consolidated across the curriculum.
	All curriculum areas are planned in detail, incorporating specialised teaching approaches and finely graded assessment. Planning enables skills to be consolidated through use of a variety of media 
	Every aspect of learning to be individually planned and the student requires an individual programme to acquire any functional behaviour.

	Staff skilled at: planning individual programmes in core subjects while maintaining a broad and balanced curriculum; incorporating specialised teaching approaches; and incorporating programmes into whole class teaching.
	Staff are skilled at devising individual programmes based on detailed curriculum plans and teaching these within a group. Variation in method and materials enable skills to be overlearned in order to achieve consolidation.
	Staff analyse skills into very fine and detailed steps.  Staff are skilled at assessing changes in the response of students that indicate a temporary shift from passivity to a more alert awareness of surroundings or people.

	Curriculum plans across core subjects are very detailed and include: specialised teaching approaches and materials; consolidation of these core skills across other curriculum areas; and use of materials for consolidation in those subjects. 
	Curriculum plans are very detailed and include specialised teaching approaches across all areas of the curriculum.  Access to an enhanced range of materials to maintain interest whilst the student is acquiring and maintaining new skills.
	Programmes for teaching functional behaviour and very early basic skills are available, on which individual programmes are based.  ICT and audio-visual equipment for monitoring and recording behavioural changes.

	Plans to enable flexible access to specially equipped areas with: storage for learning materials for core skills; ICT equipment e.g. computers, video-recorders, tape recorders; ICT network or paper access for staff to student IEPs, core subject plans and materials to enable curriculum access.
	Specially equipped areas, with storage for learning materials, to enable individual and small group teaching particularly for the acquisition of new learning.  Access to ICT equipment such as computers, video-recorders, tape recorders.
	Dedicated areas within the whole group environment to enable students to receive highly individualised learning experiences.  A planned environment for manipulating sensory stimulation and for recording student response systematically. 

	In some or all curriculum areas, learns in response to a specialised approach with much more detailed curriculum planning incorporated into whole class planning.
	Learns across all curriculum areas when the number of curriculum targets is significantly reduced and met through very small carefully planned steps.
	Learns some basic skills when every aspect of the curriculum is planned in fine detail and individualised, so as to be adjusted to the student’s immediate responses.


	THREAD 3: ORGANISATION OF TEACHING GROUP

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Whole class or group teaching with some minimal changes to provide increased opportunity for enhanced supervision of individual learning. 
	Whole class, group and / or some individual teaching providing additional support of approximately 30 minutes equivalent per week.
	Whole class, group and some individual teaching providing additional support of approximately 50 minutes equivalent per week.

	staffing
	Staff able to organise an appropriate mix of whole class and group teaching with minimal modifications.
	Staff able to organise mix of whole class, group, individual teaching and collaborative input from other school staff.
	Staff able to co-ordinate teaching programme of school staff and representatives of external agencies.

	resources
	A range of activities and materials to support students with different special educational needs. Subject specific materials to support students with special educational needs.
	Guidelines for appropriate activities, materials, IEPs and lesson plans to show how special needs can be addressed within a whole class lesson. Subject specific materials to support students with special educational needs.
	Materials and specialised teaching approaches to the curriculum to address specific IEP targets. Subject specific materials to support students with special educational needs supplemented by external agency guidance.

	environment and facilities
	Access to teaching environment checklist to identify aspects for change to promote learning and positive behaviour.
	Teaching environment regularly audited for promotion of optimal learning and positive behaviour.
	Access to a flexible environment and a range of facilities to ensure that needs within the IEP are addressed.

	assessment
	Learns within the usual classroom arrangements with some minimal changes to the organisation of the teaching group.
	Learns within the usual classroom arrangements with some opportunities for small group and individual teaching from school staff.
	Learns within the usual classroom arrangements with some opportunities for smaller groups and individual teaching from school staff, which may be in conjunction with representatives of external agencies.


	THREAD 3: ORGANISATION OF TEACHING GROUP

	BAND 4
	BAND 5
	BAND 6

	A mixture of whole class, smaller group and some individual teaching to provide additional support for access to the curriculum via a specialised approach.
	Mainly smaller class teaching environment, within which individual programmes to be addressed.
	Flexible to allow for individual support and a range of outcomes within a highly individualised programme.

	Staff able to organise an appropriate mix of whole class, group and individual teaching to access curriculum through a specialised teaching approach. May be required to manage additional support.
	Staff able to organise the delivery (including managing additional support) of individual teaching programmes based on specialised approaches, within a small class.
	Staff able to organise with flexibility to allow for individual support and a range of outcomes within a specialised approach.

	Specialised teaching approaches and materials in priority curriculum areas, including, as appropriate, sign language and / or symbols which can be used flexibly to access the curriculum.
	Materials and individual teaching programmes available to address a range of specific skills across all curriculum areas, including, as appropriate, sign language and / or symbols which can be used flexibly to access the curriculum. 
	Specific individualised programmes and equipment to support specialised teaching approaches, including the establishment of a mode of communication as a channel for teaching and learning. 

	Flexible arrangement of the teaching and learning environment and facilities to enable students to access basic skills and rehearse them within different contexts. 
	Specially equipped areas to enable individual or small classes of students to experience essential teaching programmes. 
	Dedicated areas within the small class environment to enable students to receive highly individualised learning experiences alongside their peers. 

	Learns with whole class, smaller group and individual teaching, which provides specialised and intensive tuition in priority curriculum areas.
	Learns when classes are small with additional support and when individual programmes can be addressed across most if not all the curriculum.
	Learns by working on the smallest element of a task with individual support in most situations.


	THREAD 4: LEARNING ACTIVITIES

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Minimal individual differentiated activities in response to formative assessment.
	Some individual activities differentiated to address targets within the IEP.
	Specific activities as part of  a specialised approach to address targets within the IEP.

	staffing
	Staff skilled at providing differentiated activities in response to formative assessment.
	Staff skilled at matching differentiated activities to targets in IEP.
	Staff skilled at adapting differentiated activities to address targets in IEP.

	resources
	A range of activities and materials to support students with different types of difficulty.
	Guidelines for appropriate activities, materials, IEPs and lesson plans to show how individual needs can be addressed within a whole class lesson.
	Materials and specialised teaching approaches to the curriculum to address specific IEP targets.

	environment and facilities
	Access to teaching environment checklist to identify aspects for change to promote learning and positive behaviour.
	Teaching environment audited termly for promotion of optimal learning and positive behaviour.
	Access to a flexible environment and a range of facilities to ensure that needs within the IEP are addressed. 

	assessment
	Works successfully with minor individual differentiation of presentation, operation and response (1 out of 3) in one or more learning activity.  Organises resources independently for most tasks.
	Works successfully with some individual differentiation of presentation, operation and response (2 out of 3) in one or more learning activity.  Organises resources independently for some tasks.
	Works successfully with ongoing individual differentiation of presentation, operation and response (all 3) in some or all learning activities. Organises resources independently for a specific task.


	THREAD 4: LEARNING ACTIVITIES

	BAND 4
	BAND 5
	BAND 6

	Some or all activities are part of a specialised approach to develop basic skills.
	Individualised programmes used to support access to lesson content  across all subjects.
	All tasks are highly individualised and broken down into very small steps.

	Staff skilled at presenting all activities to develop basic skills as part of a specialised teaching approach.
	Staff skilled at developing individualised programmes within a specialised approach, to enable students to access lesson content across all subjects.
	Staff skilled at planning highly individualised programmes, which break activities onto very small steps, in direct response to the student’s actions.

	Specialised teaching approaches and materials in priority curriculum areas, including, as appropriate, sign language and / or symbols which can be used flexibly to access the curriculum.
	Materials and individual teaching programmes available to address a range of specific skills across all curriculum areas, including, as appropriate, sign language and / or symbols which can be used flexibly to access the curriculum. 
	Specific individualised programmes and equipment to support specialised teaching approaches, including the establishment of a mode of communication as a channel for teaching and learning. 

	Flexible arrangement of the teaching and learning environment and facilities to enable students to access basic skills and rehearse them within different contexts. 
	Specially equipped areas to enable individual or small groups of students to experience essential teaching programmes. 
	Dedicated areas within the small class environment to enable students to receive highly individualised learning experiences alongside their peers. 

	Works successfully on basic skills activities, presented as part of a specialised approach with given strategies and helped by adult or peers to share organisation of resources for some activities.
	Works successfully on specific tasks, which are matched to individual needs in all subject areas, given specific strategies with an adult sharing organisation of resources for most tasks.
	Makes progress in learning when all tasks are highly individualised, broken down into very small steps, taught within a specialised approach and all resources are organised by an adult.


	THREAD 5: ASSESSMENT (including the student’s contribution)

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Students have regular opportunities to evaluate their performance in learning activities.  Students’ self assessment routinely used to set individual learning targets.  Full inclusion in all school assessments, statutory assessments and tasks.
	Students evaluate their performance in learning activities with teacher direction and differentiated materials.  Students’ self assessment routinely used to set individual learning targets, which contribute towards individual education plan (IEP).  Full inclusion in all school assessments, statutory assessments and tasks.
	Students evaluate their performance in learning activities, including IEP targets with teacher direction and differentiated materials.  Students work with adults on structured self assessment activities to support development of learning targets, including IEPs.  Inclusion in all school assessments and statutory assessments and tasks with permitted adaptations.



	staffing
	Staff skilled in promoting the use by students of regular self evaluation activities through the curriculum. Staff skilled at supporting students to interpret student self assessment and to select differentiated learning targets. Staff able to carry out all school assessments and statutory assessment and tasks.
	Staff skilled in providing students with regular self evaluation activities through the curriculum. Staff skilled at interpreting student self assessment to set differentiated learning targets. Staff able to carry out all school assessments and statutory assessment and tasks. SENCo monitors the processes of assessment.
	Staff skilled in differentiating self evaluation activities and target setting activities through the curriculum. Staff skilled in identifying the need for and using permitted adaptations to ensure student access to all school assessments, statutory assessment and tasks. Advice is sought from appropriate external agencies to support planning and implementation of assessment.

	resources
	Differentiated materials to support self evaluation. School differentiated assessment records taking account of the full range of SEN.
	Differentiated materials to support self evaluation. School differentiated assessment records taking account of the full range of SEN.
	Differentiated materials to support self evaluation. Permission sought to carry out adaptations to SATS and GCSEs. School differentiated assessment records taking  account of the full range of SEN.

	environment and facilities
	Staff consider appropriate student groupings, seating arrangements and surroundings to reflect student’s needs as part of assessment.
	Staff consider appropriate modifications to student groupings, seating arrangements and surroundings to reflect student’s needs as part of assessment.
	Staff make appropriate individual modifications to student groupings, seating arrangements and surroundings to reflect student’s needs as part of assessment.

	assessment
	The student assesses, records and reports their own progress in an age-appropriate way using differentiated materials.
	The student assesses, records and reports own progress with initial adult direction, intermittent monitoring and differentiated materials.
	The student assesses, records and reports own progress using a structured format with ongoing adult monitoring.


	THREAD 5: ASSESSMENT (including the student’s contribution)

	BAND 4
	BAND 5
	BAND 6

	Students evaluate their performance and achievement against IEP targets through structured discussions and activities.  Self assessment occurs through structured discussions using a variety of media and contributes to setting further targets, including IEP. 
	Students make individual responses to choices or adult questions (both evaluation and targets) about learning activities supported by the use of symbols, signing, photos, etc.  Teacher-led target setting. Full access to adult-led school assessments.
	Students make individual responses to learning activities, which require teacher evaluation to inform every step in the teaching and learning process.  All target setting and assessment is teacher-led.  Full access to adult-led school assessments. 

	Staff skilled in designing and using specialised self evaluation activities and targets through a variety of media.  Staff skilled in identifying the need for and using permitted adaptations to ensure student access to all school assessments, statutory assessment and tasks.  Multi-agency involvement in the planning and implementation of assessment.


	Staff highly skilled in designing and using assessment approaches eliciting student responses to learning-activity-based choices or questions.  Staff highly skilled in differentiated school assessments to show student progression. 
	Staff highly skilled in eliciting student responses through highly differentiated learning activities to promote self awareness.  Staff highly skilled in individualised school assessments to show student progression. 

	Differentiated materials to support self evaluation.  Permission sought to carry out adaptations to SATS and GCSEs.  School differentiated assessment records taking account of the full range of SEN. Additional access resources as needed e.g. digital cameras, overlay keyboards.
	Individually differentiated materials to support self evaluation. E.g. ASDAN (KS4).  School differentiated assessment records taking account of the full range of SEN.  Additional access resources e.g. digital cameras, electronically enhanced books.
	Use of ICT equipment to help monitor and record student responses as part of the on-going individualised assessment necessary to fine-tune the teaching and learning programme.  School assessment records are individualised to take account of the full range of SEN.

	Appropriate student groupings, seating arrangements and learning environment are set to reflect individual students needs in completing all aspects of assessment.
	Appropriate student groupings, seating arrangements and learning environment are set to reflect individual students needs in completing all teaching and learning activities.
	Appropriate staff positioning and student seating are required to interpret individual student responses and enable maximum participation in activities.

	The student takes part in a structured self assessment discussion, with an adult, using a variety of media of recording and reporting. 
	The student responds and contributes to self assessment, recording and reporting through adult interventions supported by the use of symbols, signing, photos etc.
	The student is working towards self awareness of their own responses to learning activities.


	THREAD 6: CONCENTRATION SKILLS

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	In class differentiation including changes to the length and order of activities to facilitate maintaining attention. 
	In class differentiation to facilitate maintaining attention and strategies incorporated within the IEP to help maintain or regain attention.
	In class differentiation and use of strategies within the IEP to assist the development of concentration skills, including timetabling the teaching of priority curriculum skills at optimal times in the day and for limited sessions.

	staffing
	Staff skilled in adjusting the pace and order of activities in order to maintain attention. Support available from Behaviour Co-ordinator. 
	Staff skilled in implementing strategies in IEPs, incorporating them within whole class teaching. Support available from Behaviour Co-ordinator. 
	Staff able to plan and manage the differentiated curriculum, including adjusting the timing of teaching input for priority curriculum skills. Support available from Behaviour Co-ordinator and from external advisory services.

	resources
	Guidelines to staff on differentiating teaching and learning to enhance variable or rigid attention. Behavioural environment checklist to identify factors within the teaching environment influencing concentration.
	Guidelines to staff on implementing strategies within the IEP and incorporating them into whole class teaching. Behavioural environment checklist to identify factors within the teaching environment influencing concentration.
	Guidelines on the implementation of highly focused intervention programmes incorporating the assessment and use of materials that are attention-getting.

	environment and facilities
	Environmental audit to identify need and promote ‘good practice’.
	Environmental audit to identify need and promote ‘good practice’.
	Environmental audit to identify need and promote ‘good practice’.  Access to teaching areas, for specific tasks, where more appropriate level of environmental stimulation is available. 

	assessment
	Maintains attention on the required activity with verbal prompts for most of the expected time. Usually re-engages with the task when verbally prompted.
	Maintains attention on the required activity with verbal and visual prompts for most of the expected time.  Often needs more direction than just a verbal prompt to re-engage with the task.
	Maintains attention for short periods of time on the required activity when facilitated by adult verbal and visual prompts.


	THREAD 6: CONCENTRATION SKILLS

	BAND 4
	BAND 5
	BAND 6

	In class differentiation and individual targets to develop concentration skills.  The balance and breadth of the curriculum may need to be adjusted to accommodate different learning styles reflecting a rigid or a variable pattern of attention.
	Curriculum subjects are taught using specialised approaches to working with students with excessively rigid or excessively variable patterns of attention.  Individual targets to develop concentration skills reflect student interests
	Schemes of work can be adapted for individual students to promote momentary concentration or shift of concentration. Assessment of student's pattern of attention is used as a basis for learning activities to increase concentration span.

	Staff skilled in planning, delivering and monitoring the differentiated curriculum. Staff make adjustments to the breadth and balance to incorporate programmes aimed at developing attention or compensating for its restriction. Support available from advisory services.
	Staff skilled in the development of specialised approaches across all subjects for working with students with rigid or variable attention. 
	Staff highly skilled in the formulation and monitoring of individual programmes which may require frequent adaptations to develop specific concentration skills. Staff skilled in the detailed assessment of sensory stimulation and the measurement of student responses.

	Motivating resources which are used in relation to a specific programme to ensure focused, direct attention.
	Motivating resources in each subject area which are used in relation to the student's individual programme to develop focused, direct attention.
	Highly motivating resources including multi-sensory opportunities or materials with a very restricted and focused range of stimulation.  Access to audio-visual recording equipment.

	Environmental audit to identify need and promote ‘good practice’.  Provision of a flexible learning environment which can be used to enhance concentration, such as areas with reduced visual or auditory distraction. 
	Environment designed to enhance attention with use made of symbols, pictures and colours to increase students' focus on tasks and materials or with a reduction in stimulus intensity as appropriate.
	Purpose-designed learning environment where the levels of environmental stimulation, such as light, noise, and breeze can be adjusted to help establish and maintain fleeting attention to the required stimulus.

	Maintains attention for very short periods of time on the required activity when facilitated by adult verbal and visual prompts, despite attention either to a highly variable range of stimuli or to an unusually rigid focus.
	Working towards being able to maintain attention on a required activity for very short periods of time with adult direction, despite attention either to a highly variable range of stimuli or to an unusually rigid focus.
	Working towards developing momentary concentration on a single aspect of a task or momentary shift from a rigid focus.


	THREAD 7: UNDERSTANDING LANGUAGE

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Spoken and written language is differentiated in class and used effectively to provide access to the curriculum.
	Key concepts and structures of the language used in lessons to be identified in schemes of work with adaptations to address common targeted  difficulties. SEN Audit criteria Speaking and Listening Band 2.
	Key concepts, vocabulary and language used in lessons to be included in lesson notes with adaptations for the individual I.E.P. target.  SEN Audit criteria Speaking and Listening Band 3. 

	staffing
	Staff able to adapt their own language to ensure curriculum access for all.
	Staff able to identify important language elements within schemes of work and to adapt these to address individual needs in the classroom.
	Staff able to match own language to meet individual’s needs. Access to additional support and/or support from external agencies.

	resources
	Availability of objects, pictures, signs and symbols to enhance curriculum access.
	Guidelines for lesson planning to enhance communication, including use of objects, pictures, signs and symbols. Access to additional objects, pictures, signs and symbols.
	Guidelines for lesson planning to enhance communication, including use of objects, pictures, signs and symbols. Access to additional objects, pictures, signs and symbols, used as reinforcers to promote understanding.

	environment and facilities
	Good listening conditions.
	Good listening conditions. Language- and / or visually-enriched environment.
	Good listening conditions. Language- and / or visually- enriched environment reflecting level of learning. Facilities for small group as necessary.

	assessment
	Follows complex instructions within familiar context. Understands concepts with occasional repetition and simplified  language.
	Follows complex instructions within familiar context, with frequent repetition and /or simplified language. Understands concepts with frequent repetition and /or simplified language.
	Follows simple instructions in any context. Is working towards an understanding of concepts through the use of frequent repetition and simplified language. May experience some difficulties with simple conversation. 


	THREAD 7: UNDERSTANDING LANGUAGE

	BAND 4
	BAND 5
	BAND 6

	Key concepts, vocabulary and language used in lessons to be included in lesson notes with adaptations for the individual. A flexible application of the National Curriculum ensures all lesson content is used to develop the individual’s understanding of language. See CRISP NC / P-level table.
	 Key concepts, vocabulary and language used in lessons to be included in lesson notes with adaptations for the individual. Careful planning of the curriculum ensures that all lesson content is used to develop the individual’s understanding of language. See CRISP NC / P-level table.
	Curriculum targets are carefully matched to the student’s level of understanding of language. Appropriate communication techniques used to elicit and interpret responses from the student. See CRISP NC / P-level table.

	Access to support from external agencies and specialist planning time in order to be able to identify and match language to meet individual communication needs.
	Access to staff skilled in teaching language using written, Braille, symbolic, spoken and/or signed language through all lesson content.
	All staff skilled in use of multi-sensory approaches to communication. Increasing access to support from external agencies and specialist planning time in order to be able to identify and meet individual communication needs.

	Access to appropriate reinforcers to promote understanding and reflecting individual need. Use of ICT designed to enhance language understanding.  Systematic use of objects, pictures, signs and symbols as part of student's programme.
	Systematic use of objects, pictures, signs, symbols and appropriate reinforcers, reflecting individual need, to promote understanding across all curriculum subjects. Use of ICT designed to enhance language understanding.  
	Specialised adaptation or development of ICT to enhance individualised communication and to record students' responses to communication input. Suitably designed attractive materials that strengthen communication links.

	Good listening conditions.  Language and/or visually enriched environment reflecting level of learning and individual need. Facilities for small group and individual work as necessary.
	Good listening conditions. Language- and /or visually-enriched environment reflecting level of learning and individual need. Pictorial  / tactile / aural representation of concepts to be clearly displayed throughout the teaching areas. Facilities for small group and individual work.
	Flexible environment for multi-sensory work with capacity for reducing distracting stimuli and for enhancing the focus of learning (sound amplification, lighting levels etc).

	Follows simple instructions in a familiar context. Is working towards understanding concepts through the use of frequent repetitions, simplified language, visual reinforcers, context and cues. Is able to understand simplified conversation with prompts and cues.
	Working towards understanding simple information and routine instructions using a structured language approach, visual reinforcers, context and cues. Working towards understanding simplified conversation with prompts and cues.
	Working towards understanding people / objects / events in the immediate environment using a highly structured multi-sensory approach. Working towards understanding the purpose of interaction.


	THREAD 8: USING LANGUAGE

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Differentiation to ensure the development of expressive language, and communication skills.
	Key concepts and structures of the language used by students in lessons are identified in schemes of work with adaptations to address common targeted difficulties. IEP target to encourage the use of language. SEN Audit criteria Speaking and Listening Band 2.
	Key concepts, vocabulary and language to be used by students in lessons are included in lesson notes with adaptations to support individuals in their use of language.  IEP target focuses on the use of language and the development of specific expressive language. SEN Audit criteria Speaking and Listening Band 3.

	staffing
	Staff able to differentiate within lesson to promote expressive language development and communication. 
	Staff able to provide a variety of opportunities for individuals to develop expressive language and communication skills.
	Staff able to provide a variety of opportunities for individuals to develop expressive language and communication skills, with access to additional support and/or external agencies.

	resources
	Availability of objects, pictures, signs and symbols to enhance and encourage language use.
	Guidelines for lesson planning to enhance communication, including use of objects, pictures, signs and symbols. Access to additional objects, pictures, signs and symbols.
	Guidelines for lesson planning to enhance communication, including use of objects, pictures, signs and symbols. Access to additional objects, pictures, signs and symbols, used as reinforcers to promote use of language. 

	environment and facilities
	Good listening conditions to encourage oral class and group work.
	Good listening conditions to encourage oral class and group work. Language- and/or visually-enriched environment.
	Good listening conditions to encourage oral class and group work. Language and/or visually enriched environment reflecting level of learning. Facilities for small group as necessary.

	assessment
	Conveys complex information. Working on aspects of speech and/or the social use and/or language content in order to achieve effective communication with unfamiliar people.  
	Conveys complex information in context. Working on aspects of speech and/or language content in order to improve communication with familiar people. 
	Conveys simple information in any context. Working on aspects of speech and/or social use and/or language content in order to achieve effective communication with familiar people in context. 


	THREAD 8: USING LANGUAGE

	BAND 4
	BAND 5
	BAND 6

	Key concepts, vocabulary and language to be used by students in lessons are included in lesson notes with adaptations to support individuals in their use of language. A flexible application of the National Curriculum ensures all lesson content is used to develop the student’s use of language. See CRISP NC / P-level table.
	 Key concepts, vocabulary and language to be used by students in lessons are included in lesson notes with adaptations for the individual. Careful planning of the curriculum ensures that all lesson content is used to develop the student’s use of language. See CRISP NC / P-level table.
	Curriculum targets are carefully matched to the student’s level of communication. Appropriate communication techniques used to elicit and interpret responses from the student. See CRISP NC / P-level table.

	Access to support from external agencies and specialist planning time in order to be able to identify and create language opportunities / activities to meet the individual’s communication need.
	Access to staff skilled in teaching language using written, Braille, symbolic, spoken and/or signed language through all lesson content.
	All staff skilled in use of multi-sensory approaches to communication. Increasing access to support from external agencies and specialist planning time In order to be able to create communication opportunities and activities.

	Access to appropriate reinforcers to promote language use and reflecting individual need. Use of ICT designed to enhance use of language.  Systematic use of objects, pictures, signs and symbols as part of student's programme.
	Systematic use of objects, pictures, signs, symbols and appropriate reinforcers, reflecting individual need, to promote communication across all curriculum subjects. Use of ICT designed to enhance use of language.  
	Specialised adaptation or development of ICT to enhance individualised communication and to record students' communication responses. Suitably designed attractive materials that strengthen communication links.

	Good listening conditions to encourage oral class and group work.  Language and/or visually enriched environment reflecting level of learning and individual need. Facilities for small group and individual work as necessary.
	Good listening conditions. Language- and /or visually-enriched environment reflecting level of learning and individual need. Pictorial  / tactile / aural representation of concepts to be clearly displayed throughout the teaching areas. Facilities for small group and individual work.
	Flexible environment for multi-sensory work with capacity for reducing distracting stimuli and for enhancing the focus of learning (sound amplification, lighting levels etc).

	Conveys most simple information in context. Working on aspects of speech and/or language content in order to achieve more effective communication with familiar people in context. Working towards effective expression of emotions. Consistently makes basic needs known using speech and / or signs.
	Occasional effective communication with peers / familiar / trained people. Working towards conveying simple information in context. Using pictures / speech / large print / Braille sometimes communicates basic needs and emotions. 
	Is working towards making basic needs known, establishing a form of communication and understanding the purpose of communication. May communicate using non-standard sounds, signs / symbols occasionally recognisable and interpretable by a trained communicator. 




	THREAD 9: INTERPERSONAL SKILLS (with other students in the learning environment)

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Curricular emphasis to promote appropriate interpersonal skills with other students.
	Differentiation/adaptation linked to specific IBP/IEP targets for the development of appropriate interpersonal skills with other students.
	Differentiation/adaptation linked to specific IBP/IEP targets for the development of appropriate inter-personal skills with other students. Elements of Pastoral Support Plan (PSP) may be incorporated into IEP.

	staffing
	Opportunity for staff to audit the learning / behavioural environment and to manage behavioural environment plans. 
	Staff collect relevant information about their concerns relating to student’s individual needs. Staff responsive to environmental issues and able to provide interventions linked to IBP/IEP targets.
	Access to support/advice from external agencies. Staff responsive to environmental issues and able to provide interventions linked to IBP/IEP targets, consistent with guidance on use of PSPs.

	resources
	Minor material adaptations in response to environmental audit.
	Minor material adaptations linked to IBP/IEP targets.
	Support materials available to aid the development of appropriate inter-personal skills with other students.

	environment and facilities
	Termly audit of learning environment to consider group-based interventions to promote appropriate interpersonal skills with other students.
	Half-termly audit of learning environment to consider interventions to promote appropriate interpersonal skills with other students.
	Half-termly audit of learning environment. Targeted adaptations of approach, equipment or teaching materials, including IT to promote appropriate interpersonal skills with other students.

	assessment
	Displays acceptable interpersonal skills with other students for much of the time. Tends to watch activities and be on fringe or makes unskilled approach but will join in appropriately with encouragement or assistance and then maintain participation. Will co-operate with another student.
	Displays acceptable interpersonal skills with other students for some of the time. Is working on developing skills to participate smoothly in a large group without adult supervision or for a longer time. Will co-operate with another student for a short period.  Shows care for other students for much of the time.
	Displays some acceptable interpersonal skills with some students some of the time. Will participate effectively in a large group, for a limited time, with adult assistance. Is working to learn how to co-operate with another student. Shows care for other students for some of the time and is working to reduce verbal aggression.


	THREAD 9: INTERPERSONAL SKILLS (with other students in the learning environment)

	BAND 4
	BAND 5
	BAND 6

	Specific differentiated programmes to develop appropriate interpersonal skills with other students. Elements of Pastoral Support Plan (PSP) may be incorporated into IEP. Could involve disapplication from National Curriculum. 
	Specific programmes of highly structured activities to promote interpersonal skills with other students, which form a priority within curriculum delivery.
	Highly structured individualised programme aimed at establishing positive interaction with other students.

	Specific advice, staff skills and adequate level of staffing to promote appropriate interpersonal skills with other students. Staff responsive to environmental issues and able to provide interventions linked to IEP targets, consistent with guidance on use of PSPs.
	Staff expertise and adequate level of supervision to promote appropriate interpersonal skills with other students as the curriculum priority and as a structured element of the environment. 
	Staff highly skilled in the design and delivery of highly structured programmes and environments aimed at establishing appropriate inter-action with other students. Staff trained and skilled in physical restraint procedures.

	Range of support materials available to aid the development of appropriate inter-personal skills with other students.
	Specialised resources to support structured activities designed to promote appropriate interpersonal skills with other students.
	Resources specifically related to each subject area to promote appropriate interaction with other students as a priority for curriculum access.

	Half-termly audit of learning environment. Specifically structured approach, equipment or teaching materials to promote appropriate interpersonal skills with other students.
	Frequent audit of learning environment. Specifically structured approach, equipment and teaching materials designed to promote appropriate interpersonal skills with other students.
	Frequent audit of learning environment. Specifically structured approach, equipment and materials designed to promote appropriate interaction in a safe and secure environment.

	Is working on responding to individual peers at more than a basic level, reducing daily verbal and / or weekly physical aggression and to respond in groups without direct supervision. Occasionally responds to positive approaches from other students without showing verbal or physical aggression or by not withdrawing.


	Is working on managing own behaviour to increase positive and appropriate interactions and reduce the high level of verbal aggression and daily physical aggression towards other students or is working to overcome his/her total withdrawal from other students.
	Needs to develop the ability to work with intensive adult support and supervision to build up positive interactions and reduce the level of physically aggressive or sexually inappropriate behaviour towards other students.


	THREAD 10: INTERPERSONAL SKILLS (with adults in the learning environment)

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Curricular emphasis to promote appropriate interpersonal skills with adults.
	Differentiation / adaptation linked to specific IBP / IEP targets for the development of appropriate interpersonal skills with adults.
	Differentiation / adaptation linked to specific IBP / IEP targets for the development of appropriate interpersonal skills with adults. Elements of Pastoral Support Plan (PSP) may be incorporated into IEP.

	staffing
	Opportunity for staff to audit the learning / behavioural environment and to manage behavioural environment plans. 
	Staff collect relevant information about their concerns relating to student’s individual needs. Staff responsive to environmental issues and able to provide interventions linked to IBP/IEP targets.
	Access to support/advice from external agencies. Staff responsive to environmental issues and able to provide interventions linked to IBP / IEP targets, consistent with guidance on use of PSPs.

	resources
	Minor material adaptations in response to environmental audit.
	Minor material adaptations linked to individual targets.
	Support materials available to aid the development of appropriate inter-personal skills with adults.

	environment and facilities
	Termly audit of learning environment to consider group-based interventions to promote appropriate interpersonal skills with adults.
	Half-termly audit of learning environment to consider interventions to promote appropriate interpersonal skills with adults.
	Half-termly audit of learning environment. Targeted adaptations of approach, equipment or teaching materials, including IT to promote appropriate inter-personal skills with adults.

	assessment
	When in the large group is learning to reduce the occasional times that he/she seeks too much attention from the adult and/or ignores instructions.
	When in the large group is learning to increase the occasional times that he/she seeks appropriate levels of attention from the adult and/or responds to instructions.
	When in the smaller group is learning to increase the occasional times that he/she seeks appropriate levels of attention from the adult and/or responds to instructions.


	THREAD 10: INTERPERSONAL SKILLS (with adults in the learning environment)

	BAND 4
	BAND 5
	BAND 6

	Specific differentiated programmes to develop appropriate interpersonal skills with adults. Elements of Pastoral Support Plan (PSP) may be incorporated into IEP. Could involve disapplication from National Curriculum. 
	Specific programmes of highly structured activities to promote interpersonal skills with adults which form a priority within curriculum delivery.
	Highly structured individualised programme aimed at establishing positive interaction with adults.

	Specific advice, staff skills and adequate level of staffing to promote appropriate interpersonal skills with adults. Staff responsive to environmental issues and able to provide interventions linked to IEP targets, consistent with guidance on use of PSPs.
	Staff expertise and adequate level of supervision to promote appropriate interpersonal skills with adults as the curriculum priority and as a structured element of the environment. 
	Staff highly skilled in the design and delivery of highly structured programmes and environments aimed at establishing appropriate inter-action with adults. Staff trained and skilled in physical restraint procedures.

	Range of support materials available to aid the development of appropriate inter-personal skills with adults.
	Specialised resources to support structured activities designed to promote appropriate interpersonal skills with adults.
	Resources specifically related to each subject area to promote appropriate interaction with adults as a priority for curriculum access.

	Half-termly audit of learning environment. Specifically structured approach, equipment or teaching materials to promote appropriate interpersonal skills with adults.
	Frequent audit of learning environment. Specifically structured approach, equipment and teaching materials designed to promote appropriate interpersonal skills with adults.
	Frequent audit of learning environment. Specifically structured approach, equipment and materials designed to promote appropriate interaction in a safe and secure environment.

	Is working on responding to adults at more than a basic level when one to one or in a small group, at increasing the amount of positive interaction with an adult in a larger group and reducing verbal aggression towards adults or the extent of withdrawal from adult interaction.
	Is working on managing own behaviour to increase positive interactions and reduce the level of verbal and physical aggression towards adults or is working to overcome his/her total withdrawal from adults.
	Needs to develop the ability to work with intensive adult support and supervision to build up positive interactions and reduce the level of physically aggressive behaviour towards adults.


	THREAD 11: PERSONAL, SOCIAL, EMOTIONAL AND BEHAVIOURAL EDUCATION

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	In-class differentiation of National Curriculum to provide optimal curricular environment to minimise behavioural / emotional difficulty. Delivery of PSHE / Citizenship curriculum adapted to address specific concerns about behaviour.
	Specific targets in the IEP outline strategies to address behavioural / emotional difficulties, enabling full access to the National Curriculum. Whole school  PSHE / Citizenship programmes which allow for specific targets to be addressed within the class lesson.
	PSHE / Citizenship elements within all subject schemes of work to ensure consistency of approach. Jointly negotiated PSHE / Citizenship targets used as basis for specific targets within the IEP to promote behavioural and/or emotional development and maximise curricular access.  

	staffing
	Staff able to carry out audit of their teaching environments to make improvements for optimal learning and behaviour through use of Behaviour Environment Plans.  Staff able to differentiate delivery of whole school PSHE / Citizenship programmes to address concerns.
	Staff able to use audit and plan their teaching environment for optimal learning and behaviour. Staff able to identify specific targets within whole school PSHE / Citizenship to address behavioural and / or emotional difficulties to ensure access to the National Curriculum. 
	Staff able to use audit and plan their teaching environment for optimal learning and behaviour.
Staff able to identify strategies and develop PSE/Citizenship targets as a priority across all subject areas to promote behavioural and / or emotional skills through negotiation with individual students.

	resources
	School behaviour policy sensitive to the role of the environment with resources and a range of strategies for its implementation. Flexible curricular materials to support specific areas of PSHE / Citizenship programmes. Guidelines for risk assessment.
	School strategies on responding to specific difficulties with named staff and systems of how to access them.  Support materials to address a range of PSHE / Citizenship skills across contexts and social relationships. Guidelines for risk assessment.
	Policies and procedures for the close management and supervision of individual students and the monitoring and review of IEPs. Specific resources which are subject based to support the development of PSHE / Citizenship skills. Guidelines for risk assessment.

	environment and facilities
	Behavioural / learning  environments checked by teachers annually and as concerns arise, to identify aspects for change to promote positive behaviour and learning.
	Behavioural / learning environments checked by teachers regularly to identify aspects for change to promote positive behaviour and learning.  Areas available within the school for the private negotiation of behavioural targets. 
	High level of environmental audit and adaptation. A room available for the counselling of students across the school.  Concentration on structured and consistent environment.

	assessment
	Follows most but not all routines in the learning environment.  Is able to work most of the time without producing low level distractions which interfere with concentration of self and others.  Can look after own materials to some extent.  May need symbolic rewards to back up social rewards. Shows sign of responding to self- monitoring and planning strategies.
	Follows some routines in the learning environment. Works some of the time without producing low level distractions which interfere with concentration of self and others. Sometimes careless with own / others’ learning materials. Is aware of need to moderate angry responses when frustrated. May need material rewards to back up social or symbolic rewards. Signs of beginning to respond to self-monitoring and planning strategies.
	With adult supervision sometimes follows routines in the learning environment. Is working towards: taking care with own / others’ learning materials, moving from deliberate destruction of own materials and /or responding with aggression or bad language to frustration.  Learning to accept and value social rewards and place value on own achievements.


	THREAD 11: PERSONAL, SOCIAL, EMOTIONAL AND BEHAVIOURAL EDUCATION

	BAND 4
	BAND 5
	BAND 6

	Whole school PSHE / Citizenship curriculum consisting of specific programmes to meet identified group needs used as basis for specific programmes to manage behavioural / emotional difficulties developed with the involvement of student, which may take precedence over other areas of the curriculum for periods of the school day.
	A flexible curriculum organisation to respond to the behavioural / emotional needs of students on a daily basis. Behavioural / emotional programmes which are largely adult directed but which encourage the involvement of students in their design and which are based on whole school PSHE / Citizenship programmes.
	Individual programmes of PSHE / Citizenship and / or behavioural /  emotional management programmes which have priority in daily curriculum planning and which are exclusively adult directed and managed, designed to meet specific student needs throughout the school day.

	Staff able to use audit and plan their teaching environment for optimal learning and behaviour. Staff skilled in working with students on group and individual programmes based on whole school PSHE / Citizenship curriculum to manage emotional and behavioural difficulties to ensure access to the National / Early Years Curriculum. 


	Staff able to use audit and plan their teaching environment for optimal learning and behaviour. Staff trained and skilled in the management of behaviour and emotional programmes based on the school’s PSHE / Citizenship curriculum which involve the students and take priority in organisation of the curriculum.

Staff trained and skilled in physical restraint procedures.
	Staff able to use audit and plan their teaching environment for optimal learning and behaviour. Staff trained and skilled in the development and delivery of a variety of individual behaviour  and/or emotional management and / or PSHE / Citizenship programmes which form an essential part of every lesson.

Staff trained and skilled in physical restraint procedures.



	Resources made available for supporting plans for changing environments. Specialised commercial and other materials linked  to whole school programmes to allow for rehearsal and generalisation of PSHE / Citizenship skills across contexts and peer relationships. Guidelines for risk assessment. 
	Significant resources made available for supporting plans for changing environments to meet individual concerns. Specialised commercial materials and extensive school- designed programmes linked to whole school PSHE / Citizenship curriculum to meet individual needs as they arise.  Guidelines for risk assessment.
	Specific, individualised resources which are used extensively throughout the curriculum to address PSHE / Citizenship needs to enable staff to carry out extensive individual and environmental programmes to respond to highly individualised behavioural and / or emotional needs throughout the school day. Guidelines for risk assessment.

	Access to a variety of environments within the wider community to rehearse and generalise Personal, Social and Health Education / Citizenship skills. Areas which may be used to counsel students on a regular basis. Structured and consistent environment. 
	A flexible teaching environment to allow for Personal, Social and Health Education / Citizenship skills to be taught as a priority.  Rooms which may be used to counsel students in close proximity to teaching areas. Structured and consistent environment designed to maximise safety.  
	The whole school environment offers opportunities to develop and rehearse priority Personal, Social and Health Education / Citizenship skills. Immediate access to withdrawal facilities for students as required. Emergency alarm facility for protection of student and staff safety. Secure, structured and consistent environment.

	With frequent adult supervision can usually continue with a set activity.  Is working towards reduction of: deliberate destruction of materials within the learning environment; responding to peers with physical aggression and bad language; and minor acts of self-harm. Responds on occasion to concerted attempts by adults to use established relationships to influence student’s behaviour.
	With adult supervision occasionally attempts and continues with the set activity.  Is working towards reduction of: deliberate destruction of own and others’ property; responding to peers and adults with significant physical aggression and bad language; and moderate acts of self-harm. Working towards reducing resistance to positive relationship with adult and / or developing a discernible degree of self-esteem.
	Needs to start work towards seeing the world from the perspective of others, establishing contact with adults and peers on the basis of some mutual respect rather than responding solely to own needs. Needs to begin to form some element of positive relationship with adult and reduce threats / events of serious self injury and / or injury to others and to see some value in themselves.


	12.  MANAGEMENT OF PERSONAL, HEALTH AND MEDICAL CARE

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	The school curriculum provides an awareness of personal care and safety and, as necessary, allows for intermittent medical intervention to be managed by the student, according to their age, in a supervised situation. 
	The school curriculum promotes personal care and safety and, as necessary, allows for regular medical intervention, which is student managed, according to their age, under adult supervision. Compensatory arrangements are made to ensure curriculum continuity.
	The school curriculum promotes personal care and safety and, as necessary, allows for regular medical intervention to be largely student directed, according to age, with staff support. Compensatory arrangements are made to ensure curriculum continuity.

	staffing
	All staff are aware of student’s individual medical and/or personal care needs and their implications / treatment. Advice is sought from appropriate agencies regarding medical and health and safety procedures.
	All staff must be aware of student’s individual medical and/or personal care needs and their implications / treatment. Advice is sought from appropriate agencies regarding medical and health and safety procedures.
	All staff must be aware of student’s individual medical and/or personal care needs and their implications / treatment.  Assistance is available for occasional medical intervention / personal care needs. Advice is sought from appropriate agencies regarding medical and health and safety procedures.



	resources
	Healthcare resources and procedures readily available to students in supervised situations. 
	Healthcare resources and procedures readily available to students in supervised situations. An individual care plan is developed in partnership with parents/ carers and health care professionals.
	Healthcare resources and procedures readily available to students in supervised situations. An individual care plan is developed in partnership with parents/ carers and health care professionals.

	environment and facilities
	Designated and secure storage area for healthcare resources.  Private, accessible areas which are available for routine medical procedures.
	Designated and secure storage area for healthcare resources. Private, accessible areas which are available for routine medical procedures.
	Designated and secure storage area for healthcare resources. Private, accessible areas which are available for routine medical procedures.

	assessment
	Is able to manage personal and/or health care with only age-appropriate supervision.
	Is able to manage personal and/or health care, with occasional increased supervision.
	Is able to manage personal and/or health care, with occasional additional assistance.


	12.  MANAGEMENT OF PERSONAL, HEALTH AND MEDICAL CARE

	BAND 4
	BAND 5
	BAND 6

	The school curriculum is designed to teach students to take over the management of the bulk of their health and personal care, according to their age. Compensatory arrangements are made to ensure curriculum continuity.
	The school curriculum is designed:

(a) to teach students skills for intensive shared participation, according to their age, in health and personal care

(b) to ensure continuity of subject learning, while accommodating significant interruption for medical and personal care.
	Curriculum opportunities to be flexible to respond to frequent urgent medical needs which are managed exclusively by adults.

	All staff must be aware of student’s individual and / or personal care medical needs and their implications / treatment. Assistance is provided for regular medical intervention / personal care. Advice and training is available from appropriate agencies regarding individual medical procedures and health and safety.  Appropriate risk assessments are undertaken.


	All staff must be aware of student’s individual medical and / or personal care needs and their implications / treatment. Training is available and assistance is essential for regular medical intervention, support and monitoring. Appropriate risk assessments are undertaken.
	Staff skilled and specifically trained in management of complex and critical health and personal care needs on a daily basis. Appropriate risk assessments are undertaken.

	Healthcare resources and procedures readily available to students in supervised situations, with assistance as appropriate.  An individual care plan is developed in partnership with parents/ carers and health care professionals.
	Healthcare resources and procedures readily available to students in supervised situations, with assistance as appropriate. An individual care plan is developed in partnership with parents/ carers and health care professionals.
	Highly specialised individual healthcare resources, which are immediately available to address frequently occurring emergency requirements. An individual care plan is developed in partnership with parents/ carers and health care professionals.

	Designated and secure storage area for healthcare resources. Private, accessible areas which are available for individual / specialised medical procedures.
	Designated and secure storage area for healthcare resources. Private, accessible areas which are available for individual / specialised medical procedures.
	Environment and facilities to take account of emergency medical procedures which occur frequently.

	Is able to manage personal and/or health care needs, given appropriate facilities and regular assistance.
	Health / personal care needs are managed by regular medical, monitoring, support and intervention.
	Complex and critical health and personal care needs are managed by essential medical monitoring, support and intervention.  


	THREAD 13: SENSORY DEVELOPMENT

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	May require curriculum to include independence training for students with mild levels of visual impairment.
	In class differentiation to meet the needs of students with mild to moderate sensory impairment.  Targets specific to the sensory impairment included in the IEP with specialised input from qualified teachers of students with sensory impairment. Curriculum may need to include independence training.
	Teaching styles and materials differentiated to meet the needs of students with moderate sensory or perceptual impairment.  Targets in IEP formulated in collaboration with specialised input from qualified teachers of students with sensory impairment. Curriculum may need to include independence training.

	staffing
	Staff aware of implications of mild sensory or perceptual impairment.  Able to implement appropriate strategies.  Advice sought from qualified teachers of students with sensory impairment, as appropriate. If necessary specialist staff may be required to facilitate independence training of VI.
	Staff aware of implications of mild to moderate sensory or perceptual impairment.  Able to implement specific strategies.  Advice sought from qualified teachers of students with sensory impairment. Specialist staff may be required to facilitate independence training of VI.
	Staff aware of implications of moderate sensory or perceptual impairment.  Able to implement specific strategies and work in collaboration with qualified teachers of students with sensory impairment.  Specialist staff may be required to facilitate independence training.

	resources
	Training courses and information sought from qualified teachers of students with sensory impairment.
	Training courses, assessment and advice sought from qualified teachers of students with sensory impairment.  Equipment and materials modified to address sensory needs.
	Training, assessment and support provided by qualified teachers of students with sensory impairment.  Specialist equipment and materials provided to address sensory needs.

	environment and facilities
	Good lighting and acoustic conditions and highlighted environmental features are recommended.
	Good lighting and acoustic conditions and highlighted environmental features are all essential.  Students are able to access appropriate facilities to manage personal aids.
	Good lighting and acoustic conditions and highlighted environmental features are all essential.  Students are able to access appropriate facilities to manage personal aids.  Individualised environmental audit will be required.  Facilities for small group and individual work as necessary.

	assessment
	Access to the curriculum despite mild level of sensory or perceptual impairment, through use of managed changes / adaptations to the learning environment.
	Access to the curriculum despite mild to moderate level of sensory or perceptual impairment.  Management requires changes / adaptations to the learning environment, differentiation and possibly specialist aids.
	Access to the curriculum despite moderate level of sensory or perceptual impairment.  Management requires specific learning targets, differentiation, changes / adaptations to the learning environment, and specialist aids.


	THREAD 13: SENSORY DEVELOPMENT

	BAND 4
	BAND 5
	BAND 6

	Teaching styles and materials differentiated to meet the needs of students with severe  sensory or perceptual impairment. Targets in IEP must be formulated in collaboration with qualified teachers of students with sensory impairment.  Curriculum to include independence training.
	The curriculum, teaching styles and materials are designed to meet the needs of students with  profound sensory impairment.  Individual targets are formulated and delivered by qualified teachers of students with sensory impairment.  Curriculum to include independence training.
	The curriculum, teaching styles and materials are designed to meet the needs of students with complex multi-sensory impairments or a sensory impairment in combination with other profound learning needs.  May require development of tactile communication system. Curriculum to include independence training.  



	Staff aware of implications of severe sensory or perceptual impairment.  Able to implement specific strategies and work in collaboration with qualified teachers of students with sensory impairment. Teaching assistants are additionally trained.  Specialist staff facilitate independence training.
	Frequent and regular access to qualified teachers of students with sensory impairment. Access to staff qualified and fluent in the use of Braille or BSL. Teaching assistants are additionally trained.  Staff skilled at facilitating independence training. 
	Teaching by qualified teachers of students with sensory impairment. Teaching assistants highly skilled in delivery of specialised individual sensory or tactile programmes.  Access to staff specialised in the use of tactile and sensorily enhanced communication will be required. Staff skilled at facilitating independence training.

	Training, assessment and support provided by qualified teachers of students with sensory impairment and technical support services.  Access to individual specialised aids and technology essential to access the curriculum.
	Training, assessment and support provided by qualified teachers of students with sensory impairment and technical support services.  Access to individual specialised aids and technology essential to access the curriculum.
	Training, assessment and support provided by qualified teachers of students with sensory impairment and technical support services.  Access to individual specialised aids and technology essential to develop communication.

	Optimum lighting and acoustic conditions, with highlighted environmental features are  essential.  Individualised environmental audit will be required.  Facilities for small group and individual teaching as necessary.
	Optimum lighting and acoustic conditions, with highlighted and tactile environmental features are essential.  Individualised environmental audit will be required.  Facilities for small group and individual teaching. Access to a bilingual learning and social environment for students with BSL.
	An adjustable multi-sensory environment, with highlighted and tactile features, is essential.  The teaching and learning environment will be designed and adjusted for individual work.

	Access to the curriculum despite a severe level of sensory or perceptual impairment.  Management requires significant differentiation - modification of learning materials, specialist teaching approaches, such as Sign Supported English, specialist aids and adaptations to the learning environment.


	Access to the curriculum despite a profound level of sensory impairment.  Management requires specialised design of curriculum, learning materials, teaching approaches and individualised programmes.  Braille / BSL / specialist aids and adaptations to the learning environment may be necessary.  
	Access to the curriculum despite complex multi-sensory impairments or a sensory impairment in combination with other profound learning needs.  Management requires highly individualised specialised sensory and / or tactile programmes.


	THREAD 14: FINE MOTOR / HAND FUNCTION

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	In class differentiation to address fine motor issues. Extra opportunities and varied resources to develop fine motor skills are provided within the school curriculum.
	IEP includes fine motor skill target. Extra opportunities and varied resources to develop fine motor skills are provided within the school curriculum.
	IEP includes fine motor skill target incorporating advice from external agencies. Extra opportunities and varied resources to develop fine motor skills are provided within the school curriculum.

	staffing
	Staff able to address fine motor skill development as part of normal classroom delivery.
	Staff able to address fine motor skill targets within the IEP as part of normal classroom delivery, selecting and using appropriate equipment.
	 Staff able to develop and deliver fine motor programmes seeking advice from external agencies as required. 

	resources
	Standard classroom resources include a variety of writing tools and scissors.
	Standard classroom resources include a variety of writing tools and scissors. Databank of exercises, activities and materials to support fine motor/ hand function skills.
	May require provision of specialised equipment and resources as advised. Databank of exercises, activities and materials to support fine motor/ hand function skills.

	environment and facilities
	A range of furniture heights is available.  Appropriate classroom organisation to accommodate and store equipment for hand control. 
	A range of furniture heights is available.  Appropriate classroom organisation to accommodate and store equipment for hand control.
	A range of furniture heights is available.  Appropriate classroom organisation to accommodate and store specialised equipment for hand control.

	assessment
	Accesses the curriculum, despite mild fine motor difficulties which impact on a few curricular areas. 
	Accesses the curriculum, despite mild fine motor difficulties which impact on some curricular areas and daily living skills.
	Accesses the curriculum, despite moderate fine motor difficulties which impact on independent functioning in some curricular areas and daily living skills, when additional time, supervision and specialised equipment are provided. 


	THREAD 14: FINE MOTOR / HAND FUNCTION

	BAND 4
	BAND 5
	BAND 6

	The school curriculum provides for individualised programmes which can be used across the curriculum to develop fine motor and daily living skills as outlined in the IEP.
	Regular provision across the curriculum to ensure that students receive an individual specialised programme to develop fine motor/daily living skills.
	Essential daily provision within a structured individualised curriculum for promotion and maintenance of fine motor and daily living skills.

	Staff are able to develop implement and monitor fine motor and daily living skill programmes and employ assistive technology.
	Staff are skilled in the development of assistive technology and modifying the curriculum to ensure optimum development of fine motor / daily living skills.  
	Multidisciplinary staff, skilled in the development of assistive technology, select and use appropriate specialised equipment to monitor and develop hand function and daily living skills. 

	May require individual pieces of equipment to access the curriculum and educational environment.
	Specialised equipment and resources, highly individualised to develop specific fine motor/daily living skills. May require use of electronic input and output devices.
	Highly individualised equipment to develop skills and maintain existing functions. Use of electronic input and output devices. 

	The educational environment is adapted to meet the needs of people requiring resources to address fine motor development.  
	The educational environment is designed to meet the needs of people requiring resources to address fine motor development.
	The educational environment is designed to meet the needs of people requiring resources to address fine motor development.

	Accesses the curriculum, when additional time, supervision and specialised equipment are provided, despite moderate fine motor difficulties which impact on many curricular areas and daily living skills. 
	Accesses the curriculum and daily living skills when individualised programmes, adult assistance, extra time, and specialist individualised equipment are provided, despite significant fine motor difficulties impacting on independent functioning in most areas.
	Is able to access the curriculum and daily living skills, despite significant and complex fine motor difficulties, when individualised programmes, adult assistance, extra time, and specialist individualised equipment are provided in all areas.


	THREAD 15: GROSS MOTOR AND MOBILITY SKILLS

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	The school curriculum promotes gross motor / mobility development and makes allowance for extra time for movement in the educational environment.
	The school curriculum enables gross motor / mobility development targets to be pursued within the IEP and  makes allowance for extra time and strategies for movement in the educational environment. 
	Curriculum time is allowed for specific programmes which can be used across curriculum areas to develop gross motor / mobility skills as outlined in the IEP.

	staffing
	Staff able to address gross motor / mobility development as part of normal differentiated classroom delivery.
	Staff able to address gross motor / mobility skill targets within the IEP as part of normal classroom delivery, seeking advice as required, from external agencies.
	Staff able to develop and deliver gross motor / mobility programmes, seeking advice and support as required, from external agencies.

	resources
	Increased scheduled access to standard classroom and school equipment for motor development.
	Specialised  equipment and resources to promote gross motor/ mobility skills.
	Specialised equipment, mobility aids and resources to develop motor / mobility skills and enhance access as advised.

	environment and facilities
	Annual audit of school environment for basic access issues. Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken.
	Annual audit of school environment for basic access issues. Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken. Availability of appropriate area for physiotherapy and motor programmes.
	Advice may be needed for minor building adaptations. Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken. Regular access to appropriate area for physiotherapy and motor programmes. 

	assessment
	Accesses the curriculum despite slight motor impairment requiring extra time to complete tasks involving mobility.
	Accesses the curriculum and completes tasks safely, involving movement around learning environment, despite mild motor impairment, physical or sensory vulnerability, given extra time and / or monitoring.
	With supervision / time / strategies and individualised motor / mobility programmes, accesses the curriculum and completes tasks involving movement, despite mild motor/mobility impairment or physical / sensory vulnerability, impacting on independent movement around the learning environment, and in some curricular areas.


	THREAD 15: GROSS MOTOR AND MOBILITY SKILLS

	BAND 4
	BAND 5
	BAND 6

	The balance of curriculum time is adjusted  to allow for individualised programmes which take priority and which can also be used across curriculum areas to develop gross motor /mobility skills as outlined in the IEP. 
	The curriculum is designed to ensure that students receive an individual specialised programme to develop gross motor / mobility skills. 
	Essential daily provision within a structured individualised curriculum for promotion and maintenance of functional mobility. 

	Staff skilled in developing, implementing and monitoring individualised gross motor/mobility programmes, including the use of specialised equipment, mobility aids and resources. Specialised advice to staff available from external agencies. 


	Staff skilled in curriculum design and the use of specialised equipment mobility aids and resources to ensure optimum development of gross motor/mobility skills. Advice to staff available from specialist personnel.


	Multidisciplinary staff skilled in curriculum design and the use of specialised equipment and resources to promote and maintain gross motor function.

	Specialised equipment, mobility aids and resources, individually adapted, to develop motor / mobility skills and enhance access.
	Specialised equipment, mobility aids and resources, highly individualised, to develop motor / mobility skills and enhance access.
	Highly individualised equipment to develop and maintain motor control function.

	The educational environment is adapted to meet the needs of people using mobility aids, including wheelchairs. Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken. An appropriate area for individualised therapy and motor programmes.
	The educational environment is designed to meet the needs of people using mobility aids, including wheelchairs. Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken. An appropriate area for individualised therapy and motor programmes.
	The educational environment is designed to meet the needs of people using mobility aids, including wheelchairs. Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken. An appropriate area for individualised therapy and motor programmes.

	With additional assistance / time / strategies and individualised motor / mobility programmes, accesses the curriculum and completes tasks involving movement, despite moderate motor / mobility impairment or physical / sensory vulnerability, impacting on independent movement around the learning environment in some areas. Usually requires mobility aids / specialist equipment / adaptations to the environment.
	Accesses the curriculum with suitable provision, despite significant motor / mobility impairment or physical / sensory vulnerability, which would otherwise greatly impact on access to the learning environment in most areas. Requires individualised motor / mobility programme, mobility aids, equipment and a purpose-designed environment
	Accesses the curriculum with an individualised, specialist approach and equipment, within a fully accessible environment, despite significant and complex motor/mobility impairment or physical /sensory vulnerability, which greatly impacts upon access to the learning environment in all areas.


	THREAD 16: PARTNERSHIP WITH PARENTS / CARERS

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Parent / carer involved through normal school policies / arrangements with regard to individual special needs, which are published in the annual report to parents / carers of the governing body.
	Parent / carer to be consulted on levels of concern and to be asked for further advice along with permission to gain advice from other agencies. 
	Parent / carer to be involved in formulation, monitoring and some implementation of the IEP / IBP / PSP, including the involvement of specialist external agencies.

	staffing
	 Staff empower parents / carers to raise any concerns about their children’s special needs.

Staff skilled at focusing on children’s strengths as well as areas of additional need.  Staff respect the validity of differing perspectives.
	Staff identify specific areas of need within students and explain concerns to parents / carers. Staff ensure that parents / carers understand procedures, are aware of how to access support and are given documents to be discussed well before meetings
	Staff support the parent / carer in the formulation and monitoring of the IEP / IBP / PSP, ensuring that concerns raised by parents / carers receive appropriate attention.  Staff liaise with specialist external agencies, particularly as part of the high focus review period.

	resources
	Information and leaflets on Parent Partnership and other organisations that might be helpful to parents / carers in recognising their children’s needs. Opportunity for parents / carers to meet with school staff.
	Information and leaflets on Parent Partnership and other organisations that might be helpful to parents / carers in recognising their children’s needs.  Planned time for parent / carer / SENCO meetings as part of review of school action. 
	Planned time for parent / carer / staff consultations in line with school action plus IEP or IBP or PSP. Where a high focus review is undertaken, the school makes review documentation available to parents / carers. Information on Parent Partnership and other organisations that might be helpful to parents / carers.

	environment and facilities
	 Display board / school website for information for parents / carers about special educational needs and the school facilities and policies.
	Access to a quiet area for parent / carer consultations. 
	A quiet room for parent / carer consultations.

	assessment
	Student needs parent / carer and school staff to be aware of each other’s concerns and for them to have opportunities to share any relevant information.
	Student needs parent / carer to be informed of and consulted about actions planned by professionals to help student and of any help that can be given to student at home.
	Student needs parent / carer to be informed of and consulted about actions planned, special arrangements being made, of any help that can be given at home and to be invited to reviews. 


	THREAD 16: PARTNERSHIP WITH PARENTS / CARERS

	BAND 4
	BAND 5
	BAND 6

	Parent / carer to be involved in the monitoring of progress through the IEP review procedure.  Regular home / school liaison in addition to the Annual Review.
	Parent / carer to be involved in the monitoring of progress, in addition to the Annual Review arrangements, in order to provide continuation and extension of school-based strategies with regard to specific individual needs.
	Essential arrangements between school and parent / carer to provide daily support and essential communication to ensure continuity of programmes throughout the waking day.

	Staff skilled in regular liaison with parents / carers to discuss the management and monitoring of special educational needs.
	Staff skilled in providing frequent support to parents / carers in order to ensure that school-based strategies can be extended into the home environment. 
	Staff highly skilled in daily contact and support to parents / carers in relation to complex areas of need which require monitoring throughout the waking day.

	Planned time within the school week for parent / carer / staff consultations. Staff time to complete home / school diaries. Information on Parent Partnership and other organisations that might be helpful to parents / carers.
	Opportunities within school for frequent planned time for parent / carer  / staff consultations. Staff time to develop and monitor care plans for a specific need. Information on Parent Partnership and other organisations that might be helpful to parents / carers.
	Opportunities within school for unrestricted time on a daily basis for parent / carer / staff consultation. Staff time to monitor student care plans where needs are multiple and complex. Information on Parent Partnership and other organisations that might be helpful to parents / carers.

	A quiet room for parent / carer consultations and an area for parent / carer information /  display.
	A quiet room for parent / carer consultations and a room able to be used for parent / carer training,  with parent / carer information / display, where parents / carers are able to meet.
	Facilities for secure storage of care plans. A quiet room available for parent / carer consultations and a room with parent / carer information display where parents / carers are able to meet.

	Student and parent / carer can build on learned skills, by regular liaison and parental involvement in monitoring progress at regular review.
	Student and parent/carer dependent for some area of need on continuation and extension of school / day care strategies (or multi-disciplinary input) with regard to specific needs.
	Student and parent / carer dependent for all areas of need, on high level multi-disciplinary liaison and support.


	THREAD 17: USE OF RECREATIONAL TIME

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	The PSHE and Citizenship curriculum used to prepare students for leisure time choice. The promotion of appropriate use of recreational time to be considered when planning for non-teaching times within the school day.  
	The PSHE and Citizenship curriculum used to prepare students for leisure time choice.  Planned or negotiated, lightly supervised, non-teaching activities to promote the appropriate use of recreational time. 
	The PSHE and Citizenship curriculum used to select appropriate targets for skill development.  Supervised non-teaching time in accordance with the IEP / IBP / PSP to promote the development of recreational activities and skills. 

	staffing
	Staff provide advice to all students about use of leisure time. Staff aware of access issues to leisure activities and ways of planning to improve access. 
	Staff aware of student’s needs for some specific guidance in selecting appropriate activities during the non-teaching parts of the day. Staff aware of access issues to leisure activities and ways of planning to improve access. 
	Staff  identify key times to develop recreational skills and to promote the use of this time. Staff skilled at identifying suitable individual targets as part of PSHE / Citizenship curriculum and planning for matching activities. 

	resources
	Specific activity-linked resources available to support the appropriate use of non-teaching times during the day.  Activities easily modified to improve access.
	Specific activity-linked resources available to support the appropriate use of non-teaching times during the day. Activities selected in order to ensure choice and access for students with individual needs.
	Specific activity-linked resources available to support the appropriate use of non-teaching times during the day. Activities selected to provide choice and access for students with individual needs and designed to meet PSHE / Citizenship targets.

	environment and facilities
	Areas within the school campus available for leisure activities with appropriate arrangements for the general supervision of students.
	Areas within the school campus regularly used for leisure activities with appropriate arrangements for ensuring access and for the general supervision of students.
	 Areas within the school campus regularly used for leisure activities with appropriate arrangements for ensuring access and for the general supervision of students.

	assessment
	Selects and is able to access appropriate recreational activities during non-teaching times. Requires more than the minimal adult supervision appropriate to age level to participate.
	Selects appropriate recreational activities, with minimal adult guidance, and is able to access them. Requires more than the minimal adult supervision appropriate to age level to participate. 
	Selects appropriate recreational activities if given information. Requires additional support and more than the minimal adult supervision appropriate to age level to participate. 


	THREAD 17: USE OF RECREATIONAL TIME

	BAND 4
	BAND 5
	BAND 6

	The curriculum is balanced to allow for supervised, structured activities, based on PSHE and Citizenship targets, to promote appropriate use of recreational time and to develop skills of independent access to leisure activities / facilities as part of IEP.
	The curriculum is designed to incorporate highly structured and adult directed activities, based on PSHE and Citizenship targets, to promote appropriate use of recreational time and the further development of essential leisure skills.
	The curriculum is designed to incorporate highly structured and adult led opportunities to promote awareness and development of essential leisure skills.

	Staff skilled in planning teaching and non-teaching time, for developing skills of independent access to leisure facilities and in providing supervision.
	Staff skilled in planning teaching and non-teaching time, for developing skills of independent access to leisure facilities and in supporting students within structured activities to develop leisure skills.
	Staff skilled in setting up opportunities and taking an essential leading role in developing leisure skills as an integral part of the curriculum.

	A range of activity-linked resources available to support the development of appropriate use of leisure time during the day. Activities selected to provide choice and access for students with individual needs and designed to meet PSHE / Citizenship targets.
	Time for structured, adult- directed leisure activities to take place with a range of specialist equipment to develop leisure skills. 
	A timetabled commitment to allow for highly structured, adult-led opportunities to develop essential leisure skills supported by specialist equipment to address the range of individual needs. 

	Safe environment within teaching and non-teaching time to promote adult-supervised activities for developing skills of independent access to leisure facilities and appropriate use of leisure time.
	Environment designed for the  promotion of adult-supervised activities for developing skills of independent access to leisure facilities and appropriate use of leisure time.
	Environment designed for the rehearsal and practice of adult-led essential leisure and access skills.

	Selects and accesses appropriate recreational activities with full information and coaching. Requires frequent adult supervision and support over and above age appropriate level in order to participate.
	Accesses appropriate recreational activities when selected by an adult and given substantial support and supervision to participate.
	Begins to participate in a recreational activity, with adult direction and support, when given substantial preparation and training.  


	THREAD 18: POST-NATIONAL CURRICULUM PROVISION (for older students)

	
	BAND 1
	BAND 2
	BAND 3

	curriculum
	Post –16 curriculum provides a range of vocational and academic courses and means of assessment that can be differentiated according to individual need.
	Post –16 curriculum provides a range of vocational and academic courses and means of assessment.  Some courses may be designed to enhance a student’s access to further courses.
	Post-16 curriculum provides a range of vocational and academic courses and means of assessment.  Some courses may be designed to enhance a student’s access to further courses. There is opportunity for receiving mentoring / support.

	staffing
	Staff able to differentiate approaches to vocational and academic courses to meet individual needs.
	Staff able to differentiate content, delivery and monitoring of established academic courses and offer specific courses aimed at further developing basic access skills.
	Staff able to differentiate established academic courses, offer specific courses aimed at further developing basic access skills and provide mentoring / tutoring / support.

	resources
	Information about academic and vocational courses and about facilities offered post-16 that meet individual needs. Supplementary teaching and learning materials that help remove barriers to learning.
	Information about academic and vocational courses and about facilities offered post-16 that meet individual needs, provide supplementary teaching and learning materials or are specifically aimed at further developing basic access skills.
	Resources and information in accessible format to assist students in making structured choices for the future.

	environment and facilities
	Library or other resource base for information about Post-16 facilities.
	Staff-supervised library or other resource base for information about Post-16 facilities.
	Access to a wide range of facilities to provide a basic awareness of Post–16 opportunities. 

	assessment
	Accesses post-16 provision independently but needs information to select courses that meet the student’s individual needs.
	Accesses post-16 provision independently but needs information and help to select courses that meet the student’s individual needs.
	Accesses post-16 provision but needs information in an appropriate form, help to select courses that meet the student’s individual needs and the availability of mentoring / pastoral support to ensure learning and social access.


	THREAD 18: POST-NATIONAL CURRICULUM PROVISION (for older students)

	BAND 4
	BAND 5
	BAND 6

	The curriculum is either specifically designed or allows for the selection of courses to meet individual needs and also provides continuing learning and / or social support.
	The curriculum is structured to focus upon supported independent living, providing opportunities to experience vocational and / or further educational opportunities.
	The curriculum is structured to focus upon planned dependency for adult life.

	Staff skilled in planning curriculum options that will allow a wide range of individual needs to be met.  Skilled at working with young people with individual needs and supporting their learning and / or social development.
	Staff skilled in structuring curriculum content and delivery to promote independent living and supporting further educational opportunities. 
	Staff highly skilled and knowledgeable about the relevant content and delivery of a specific curriculum to support planned dependency in adult life.

	Specialised resources to address specific post-16 individual needs. Materials to support mentoring / tutoring / supporting individual learning and social development.
	Designated materials and resources to support access to independent living. 
	Designated materials and resources to aid adult supported access and practice of essential independent living skills.

	Access to specific community / vocational and care facilities to rehearse skills for living.
	Immediate access to independent living facilities within the Post-16 educational provision and the wider community. 
	Access to a range of personal care facilities within the post-16 provision and the wider community with the support of an adult to practise skills for adult living.

	Accesses post-16 provision that is designed to meet individual needs and which can provide continued learning and / or social support. Needs information and help to select appropriate courses and to organise self.
	Accesses post-16 provision that is preparing students for supported independent living, despite significant learning needs and / or emotional, social and behavioural needs.
	Accesses post-16 provision that is preparing students for planned dependency at the adult stage.


Linking CRISP to P-levels and the National Curriculum

This table shows the P-levels / NC levels for students with learning difficulties and the corresponding assessment band on Thread 1 Curriculum Access.  

Reference to this table is also made on Threads 7: Understanding Language and 8: Using Language for speaking and listening skills  

The P-levels offer descriptions of student performance before Level 1 of the National Curriculum.  The focus for Thread 1: Curriculum Access is in relation to English, Maths and Science.  Performance in other subjects will be of interest and but where the student’s performance is not consistent with performance in these core subjects, it is the performance in the core subjects that should be taken as helping to determine the CRISP band.  Please refer to the notes following the table.

	NCY
	Band 1
	Band 2
	Band 3
	Band 4
	Band 5
	Band 6

	1
	Audit 1 Y1

P8 - P6


	Audit 2 Y1

P 7-5
	Audit 3 Y1

P5-4 (reading)
	P 4-3(ii)


	P 3(ii) -2(ii) 
	P 2(i) -P1 

	2
	Audit 1 Y2

1c - P8


	Audit 2 Y2

P 8-6
	Audit 3 Y2

P 7-5

(reading)
	Audit 3 Y1

P5-4


	P4 - P3


	P 2(ii) -P1 

	3
	Audit 1 Y3

1b - P8


	Audit 2 Y3

1(c) - P 8
	Audit 3 Y3

P 8 - 6

(reading)
	P 6 - 5 


	P 4-3
	P 2(ii) -P1 

	4
	Audit 1 Y4 

1a - 1b


	Audit 2 Y4

1(b) -P 8
	Audit 3 Y4

1(c)-P 8 


	P7-6
	P5 - 3(ii)
	P3(i)- P1 

	5
	Audit 1 Y5

2c - 1b
	Audit 2 Y5

1(a) - 1(b) 
	Audit 3 Y4

1(b) - P 8 
	P8 - P6
	P6 - 3(ii)
	P3(ii) - P1 

	6
	Audit 1 Y6 

2b - 1a
	Audit 2 Y6

2(b) - 1(b)
	Audit 3 Y4

2(c) - 1(b) 
	1(c) - P7
	P6 - P4
	P3(ii) - P1 

	7
	Audit 1 Y7 

2a - 2c
	Audit 2 Y7

2(b) - 1(b) 
	Audit 3 Y7

2(c) - 1(b) 
	1(c) - P7
	P7 - P4
	P4- P1 

	8
	Audit 1 Y8 

3 - 2b
	Audit 2 Y8

2(a) - 2(c)
	Audit 3 Y8

2(b) - 1(b)
	1(b) - P8
	P7 - P4
	P4 - P1 

	9
	Audit 1 Y9 

3 - 2a
	Audit 2 Y9

3  - 2(b)
	Audit 3 Y9

2(a) - 2(c)
	1(a) - 1(c)
	P8 - P5
	P5 - P1 

	10
	Audit 1 Y10 

3 - 2a
	Audit 2 Y10

3 - 2(b) 
	Audit 3 Y10

2(a) - 2(c) 
	2(c) - 1(b)
	1(b) - P7
	P6 - P1 

	11
	Audit 1 Y11 

3 - 2a
	Audit 2 Y11

3- 2(b) 
	Audit 3 Y11

2(a) -2(c)
	2(c) - 1(b)
	1(b) - P7
	P6 - P1 


Notes:  

1. Where a NC or P level straddles two bands it should be taken that the lower band applies for students being assessed during the first half of the school year and the higher band applies for the second half of the year.

2.  The CRISP review group formed the opinion that when comparisons are made between descriptions for English, Science and Maths, in some cases the Maths descriptions are set at a higher level. To reflect this, the following adjustments should be made when assessing which CRISP band applies to a student:

· If the student is assessed outside the marked section no adjustment is necessary. The area within the marked section is shown thus 

	


· If the student’s level in Maths is commensurate with the other core subjects, no adjustment is necessary











· If the student is assessed within the marked area on the table and the Maths description is one level higher than the descriptions for the other core subjects, then for the purposes of CRISP assessment only the level of the Maths should be viewed as being the same as for the other core subjects.

For example, a Y8 student, who is at level 1a in Maths is consistent with being at level 1b in English and at Band 4.  

For full details of P-levels see http://www.nc.uk.net/ld/
	CRISP GLOSSARY*



	ITEM
	DEFINITION



	Age related
	Linked to the student’s age or National Curriculum Year



	Alternative settings
	Changes made to work area within classroom or in another room or teaching area



	Assistive Technology


	Any piece of equipment, or software, whether commercial or school-developed, used to increase or maintain the functional skills of individuals.



	Audit of the learning environment
	Use of a checklist, such as provided by Framework for Intervention, or similar, that identifies factors that could be changed in the environment to promote better learning and optimal behaviour



	Behaviour Environment Plan
	A plan to improve aspects of the behavioural / learning environment with the intended outcome being improvement in specific students’ behaviour.



	Concrete
	Capable of being touched, picked up, looked at directly



	Consolidation
	Process of practising skills, perhaps across different tasks or subjects, so as to help learning to be maintained



	Core subjects / core curriculum areas
	Areas of the curriculum in which basic skills are taught which are used across a wide range of the curriculum, such as speaking and listening skills for example



	Curricular access
	Enabling the student to participate in, make sense of and progress within as much of the school curriculum as possible



	Curriculum delivery
	The methods of teaching and learning to promote success within the curriculum



	Differentiate(d)
	Changes made to the teaching materials, the instructions, the way the task is presented, the response required from the student, so as to increase the likelihood of successful learning



	Disapplication
	Removal or lifting of a programme of study, attainment target, assessment, subject or other component of the National Curriculum, or the entire National Curriculum itself through relevant regulations.




* See also the Special Educational Needs Code of Practice for a useful glossary of terms

	Electronically enhanced books 
	Books with electronics to allow users to press pictures, symbols, words or letters to produce an effect such as sound or spoken text.



	Environment checklist
	A list of aspects of the learning environment that are capable of being changed in order to bring about an improvement in the learning and behaviour of individual or groups of students.  An example is provided within the Framework for Intervention materials.



	Flexible
	Capable of being changed in response to the needs of the student rather than the routines of the school



	Formative assessment
	Regular assessment of the student’s progress, which may be of an informal nature, to help monitor and adjust the effectiveness of the teaching and learning programme



	Framework For Intervention
	A staged approach to intervention, with concerns about behaviour at all levels concentrating on environmental factors, and with the addition of Individual Behaviour Plans at more intensive levels. (See www.f4i.org)



	Functional behaviour
	Skills which enable the student to develop some measure of control over his or her environment.



	IBP – Individual Behaviour Plan
	An IBP is designed to meet the emotional, social and behavioural needs of students, where support is required that is additional to changes that may be made to the learning environment.



	ICT
	Information and communication technology.



	IEP
	Individual Education Plan – a plan drawn up by the school setting out the learning objectives for the student, that are specific, measurable, achievable, recorded and time-limited.



	Individualised
	Planned in detail and adapted in practice on a continuous basis, according to the specific learning / developmental needs of the student.



	Mild


	A level of need, not necessarily easily quantifiable, that is greater than ‘mild’ but less than ‘moderate’.  For example, the Royal National Institute for Deaf People describe mild deafness as when ‘the quietest sounds people can hear in their better ear are between 25 and 40 decibels’.



	Minimal – guidance, support, prompting etc
	Not very much, the lightest amount to have the necessary effect


	Moderate
	A level of need, not necessarily easily quantifiable, that is greater then ‘mild’ but less than ‘severe’. For example, the Royal National Institute for Deaf People describe moderate deafness as when ‘the quietest sounds people can hear in their better ear average between 40 and 70 decibels’ or ‘you have difficulty following speech but can use an amplified telephone’. 



	Modification - modified
	Changes made to a programme of study, attainment target, assessment or any other component of the National Curriculum to give the student access to that area of the curriculum.



	NC/P-level table
	National Curriculum / P-level table sets out levels of learning across subjects of the national curriculum and performance descriptions that outline early learning and attainment (P1 to P8) for students achieving below level 1 of the national curriculum by school year.



	Objects of reference
	The actual items that are being discussed in a conversation with the student are present at that time.



	Operation
	How the learning task is organised, for example, as a series of smaller steps.



	Overlay keyboard
	Adapted keyboard with large display or symbols to replace conventional ‘QWERTY’ keyboard.



	Parents / carers
	CRISP uses the term parent / carer to refer to anyone who has parental responsibility, recognising that this may be shared by a number of people, including, in some cases, the local authority. (see 2:4 and 2:5 of the SEN Code of Practice).



	Pastoral Support Programme (PSP)
	A school-based intervention for disaffected students, which should identify precise and realistic behaviour outcomes for the student to work towards. 



	Planned dependency
	A programme aimed at ensuring that a young person achieves as much independence as possible while preparing for substantial care in adulthood.



	P-levels 
	Performance descriptions that outline early learning and attainment (P1 to P8) for students achieving below level 1 of the national curriculum by school year.



	Presentation
	The way in which a task is introduced to the student.




	Profound


	A level of need, not necessarily easily quantifiable, that is greater than ‘severe’.  For example, the Royal National Institute for Deaf People describe profound deafness as when ‘the quietest sounds people can hear in their better ear are on average 95 decibels or more’.  (This would be a dangerous level of sound for someone with normal hearing.)



	Prompting / prompts
	A method of teaching where the response of the student is closely observed and the appropriate level of help is given – verbal, gestural (pointing or nodding) or physical (supporting the movement of the student).



	PSHE
	Personal, social and health education – one of the National Curriculum subjects.



	Reinforcer
	An action, object, or event that is rewarding so that the student’s response in similar circumstances is more likely to happen again. 



	Response
	How the student demonstrates what she or he has learned.



	School Action and School Action Plus
	Levels of provision made by schools without and with, respectively, the involvement of external agencies, such as Visiting Teacher Service, Pupil and School Support Service etc.



	Secure
	A place or building where entry and exit is supervised.



	SEN Audit
	Special educational needs audit – a set of learning standards used by schools to decide whether a student is at school action or school action plus on the SEN Code of Practice.



	SEN Code of Practice
	Guidance to all schools and local education authorities from the Department for Education and Skills about how to identify and meet the special needs of students at school and in early education settings.



	Severe


	A level of need, not necessarily easily quantifiable, that is greater than ‘moderate’ but less than profound.  For example, the Royal National Institute for Deaf People describe severe deafness as when ‘the quietest sounds people can hear in their better ear are between 70 and 95 decibels’.



	Small class
	A group taught together on a regular basis of fewer number than a whole class.




	Small group
	A group of about 4 to 6 students, within or apart from the whole class, taught together for a specific task.



	Specialised
	Skills or approaches which are additional to those regularly used for subject teaching.



	Stimulus
	The very specific focus of a learning task or environmental feature on which the student is to focus.



	Whole class
	The normal group size found in a mainstream school for students of that age.





