Frequently asked Questions

In this section, the Behaviour Coordinator or member of the Behaviour Coordinator’s team  is referred to as you etc, the Teacher (or other colleague) with the concern is referred to as she etc. The gender usage is for clarity only.
1. What happens if the Behavioural Environment Checklist comes back with all 5s ? (indicating no concerns)

This has happened ! If a true reflection of opinion, it would suggest that your colleague believes that there is no room for improvement in any of the aspects covered by the BEC. Of course that might not be the message she wished- it could be that she thought that 5 indicated general satisfaction rather than ‘near perfect’ ! Also she might feel that any other response was too critical- of herself or of others- at a time when there is an understandable wish not to add to criticisms within the profession. Whichever way, a discussion should help to gain more information- and perhaps to put your colleague’s mind at rest that there is no blame or negative judgement involved- just a need for a ‘starter’ to help to show where to work on the concern.

2. What happens if the Behavioural Environment Checklist comes back with all 1s ?

Naturally, the first response might be to feel that your colleague is very unhappy about a great deal within the school and her classroom. The response- as far as progressing the work on Level 1- might be to have a discussion where it is emphasised the need is to tackle only one or two things at a time. Emphasise that ‘people can only do what they can do’ ! Behaviour problems can lead to a feeling of being overwhelmed- or be the proverbial ‘straw to break the camel’s back’. You may find it hard to convince your colleague that ‘small steps’ will get them anywhere, but experience suggests that concentrating on a few practicable areas can change the wider perception of the problem. The use of solution finding methods as described in this handbook will help your colleague to open up to such suggestions.

3. What happens if the Behavioural Environment Checklist comes back with the wrong things being emphasised ?

Though you will undoubtedly wish to check your own perceptions if this happens, (i.e. how secure are the grounds for believing that your colleague is mistaken ?) this can be a real problem, especially the first time that your colleague has used the system. The reasons could be similar for those listed under question 1 above. It is recommended that, wherever possible, the view of the person completing the checklist is respected- especially when being used for the first time. No environmental plan under level 1 is likely to be a waste of time and the effects may be much better than you thought possible. As her confidence increases so will objectivity. Discussion of future plans may well lead to more appropriate areas being tackled.

4. What if a member of staff is reluctant to use the approach ?

And - What is the response to ‘It won’t work !’, ‘I’ve tried everything’, ‘ I haven’t time for this’, ‘I’m more concerned about the 29 others’. etc?

These feelings could be held for a number of reasons. All require respect. If your colleague says that she has no problems and that appears to be the case no action is needed. If, however, she continues to ‘refer’ pupils for poor behaviour outside the normal discipline policy, you may need to talk it over. But this will not always be the case. Experience shows that there is always a fair amount of initial scepticism but many who did not use the procedures at the start tried them at some point later and were generally won round. After that they often became the most enthusiastic advocates. 

5. What if a member of staff wants to refer half the class ?

Or even the whole class ! This would be a real problem under other individual referral systems but not under the Framework. The environmental approach of levels 1 and 2 is tailor-made to deal with groups and does so extremely effectively. In fact, when a concern is raised at level 1 about a pupil you might check with your colleague whether there are any others in the class whose behaviour would benefit from being monitored during the operation of the Behavioural Environment Plan.

6. What do we do with pupils whose problems are obviously much more severe than Level 1 ?

There is always a temptation to believe that more action is ‘better’ and must be more effective when confronted with a severe problem. Sometimes, but not always, this will be true, and the procedures allow for an immediate start at level 2 or 3 in exceptional circumstances (in the case of level 3 it is recommended that the decision should be the headteacher’s). 

But it is in the interests of all to minimise the number of times that this is done. It has been shown that level 1 is often the most effective with very difficult behaviour and without the negative effects of locking individual pupils into the role of  ‘a behaviour problem’. Your difficulty will be in convincing staff (and parents) that level 1 has a chance of working in such cases; the best basis for this will be through experience. 

7. My colleague says she wants something that will work immediately !

There can be two reasons for this. Extreme stress is tackled later in this section. But there is also a feeling that ‘Children should behave’ and that any intervention when things go wrong should lead to the pupil showing perfect behaviour, if not immediately then within the first few days.

While this is usually unrealistic, you will have some convincing to do that the ‘small steps’ approach implied by the Framework is the best answer. But it’s best not to try to change their minds directly. Once staff have tried it and have seen- through comparisons with baseline- that progress is being made, they will usually come round to your point of view. Experience has shown that the best way, therefore, is to ask colleagues to try out the process, and as far as possible suspend disbelief temporarily.

8. How do we deal with changing concerns ?

The straightforward answer to this is to work with your colleague on each concern as it arises- with successive level 1 interventions if required. There may, of course, be personal feelings or experiences which you feel are affecting the perception of concerns and these may come out whilst discussing Framework programmes. It makes sense to discuss in advance with your senior colleagues what might be done in these circumstances but it should be remembered that working at level 1 (especially) can always be a positive and developmental experience for all concerned.

9. What do we do if we don’t feel confident/ skilled in some areas that might be brought up ? 

This is inevitable. If someone knew all the answers we wouldn’t have any problems (and they would be very rich !). There are bound to be times when you need to consult others- within the school and from external agencies (especially your support worker). This should be done whenever necessary and without any embarrassment. But you should not underestimate the problem-solving abilities of yourself and the person raising the concern. This is often the main work of  ‘experts’- not to come in with ‘the solution’ (an approach which seldom works !) but to help those dealing with the problem clarify how they would like to tackle it. 

10. Can the Behavioural Environment Checklist be used outside the classroom ?

Yes, though you may need to add to the checklist some specific items related to the area of concern. There are, for example, no specific items related to areas where the pupils have lunch like ‘There is an established and efficient routine for lunches of which all the pupils are aware and understand’ etc. Ask your support worker whether there are checklists already developed in areas of interest.

11. Who takes responsibility when the pupil has other special educational needs ?

It is recommended that while the work on the problems should be cooperative, either the Behaviour Coordinator or the Special Educational Needs Coordinator should take overall responsibility. This will be for schools to determine based on their particular situations as many will already have systems in place for dealing with children with special educational needs and behavioural difficulties. But the advent of the Behaviour Coordinator may require some reappraisal. 

The main aim is to ensure that the programmes on different areas of need are complimentary. There is no doubt that there is significant overlap in many instances- there will be few programmes for behaviour in class which don’t have significant implications for learning and few that seek to tackle learning difficulties without considering aspects of behaviour. As a guide, the decision on responsibility could be based upon which is the prime need, behavioural or (other) learning difficulties. 

(see the section on working with the SENCo)

12. What do we do when a pupil with behaviour difficulties is admitted to the school?

Whenever a pupil with a history of behaviour difficulties comes into a school there is likely to be a degree of apprehension amongst staff who will be dealing with him (or her). 

If the situation before his arrival has been calm and ordered, disorder will be feared. If there are already problems, there will be concern about how relationships could be made even worse and problems become unanswerable. In reality, it doesn’t always work like this; sometimes a change of school can change a pupil’s behaviour entirely. 

Of course colleagues’ concerns must be respected. In most cases Level 1 methods are an excellent way of dealing with this, helping to establish confidence, to ensure that colleagues don’t feel that they’ve ‘just been left to get on with it’ and offering a system for relieving pressure should things work out badly (levels 2 & 3). But most important of all, it offers, as far as the pupil is concerned, a true fresh start. The Plan will be concerned with them but is invisible to them, avoiding the dangers of them feeling ‘labelled’ . So, if possible, respond with a level 1 intervention.

13. What if a colleague is already under significant stress ?

While stress is often associated in people’s minds with over-work the prime cause is a person’s feeling that things affecting them are out of their control. Too much work can be a cause of this, but so can anything which increases the sense of powerlessness. The Framework could be seen as a mixed blessing in this. 

It is ‘one more damned thing’ to do; but in working with it the concerned person is encouraged to see themselves in control, and assisted in exercising that control. You will need to take both these factors into account when deciding how to respond to a stressed colleague’s concern. 

If you feel that she could undertake a straightforward and non time-consuming plan it could well relieve stress overall. If stress levels are so great that even the suggestion could be too much, further discussion with senior colleagues may be indicated.

14. What do we do when an OFSTED inspection is due ?

We would recommend the Framework for schools approaching OFSTED. It won’t change round a school’s fortunes very quickly, but progress can be seen from the earliest inplementation. Some schools have seen the environmental work done under levels 1 and 2 of the process as being very beneficial to school development and a good double-check before an inspection.

Where OFSTED teams have seen Framework for Intervention in practice their reaction has ranged from high praise to apparent disinterest. Framework has never been the subject of criticism. 

15. Will this fit in with our discipline/rewards system ? 

Yes. Even in schools where there is little problem, there will always be a need for a response to day to day examples of good and bad behaviour. Generally, such instances will not give rise to a ‘Concern’, so would not trigger a level 1 intervention. But some response will often be needed, and many schools have systems for this ranging from general reward systems to formal school wide approaches like ‘Assertive Discipline’.

Framework for Intervention complements such systems by providing a process to be followed if things appear to be ‘going wrong’ or when any other concerns arise. Experience shows that problems occur even with the best discipline systems. 

Thus, it provides a school-specific maintenance process for the discipline system to help to ensure that it is doing the job effectively. In addition, it will help where concerns arise over behaviour often not covered well by discipline systems: for example behaviour outside the classroom, attentional problems, ‘doing the minimum’, behaviour of groups, withdrawn behaviour etc.

16. What happens if Level 3 isn’t enough ?

Level 3 plans can allow for a great deal of intervention including multi-agency involvement and support, periods of time outside the normal classroom environments, particular regimes etc. But it is envisaged that despite this, there are going to be concerns that are not satisfactorily dealt with at this level. Framework for Intervention envisages two possible responses to this:

The Special Needs Route: Where there has been work done on the pupil’s special educational needs (at SEN Code of Practice Stage 3/School Action Plus) in conjunction with Level 3 the school may seek a Statutory Assessment with a view to a Statement. The Level 3 work will be considered equivalent to Stage 3/SAP but there will need to be a concurrent IEP at Stage 3. Previous work at Levels 1 and 2 should be fully recognised by the LEA for these purposes, as though they were done under Stages 1 and 2(School Action) of the SEN Code of Practice .

The Joint Action Plan/Pastoral Support Programme: Where the issues around the concern are centred on external factors (particularly home circumstances though medical factors could also be important) the Framework advocated the use of Joint Action Plans; plans which clearly specify inter-agency involvement and roles. This is a process which will need development, but it may well be that in many cases schools would feel that working in this way would be more appropriate than attempts to address the central problems through less direct processes. 

Subsequent to the publication of Framework for Intervention, the DfEE published guidance in July 1999 on Social Inclusion: Pupil Support (Circular 10/99) which introduced the concept of  Pastoral Support Programmes, similar to Joint Action Plans.

